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FOREWORD

This handbook is designed to assist director's, teachers and coun-

selors in adult basic education and high school equivalency programs

to plan an overall testing program by offering how-to-do-it ideas in

layman terms, and suggesting specific tests for identifiable purposes.

It represents many months of coordinated activity directed toward the

development of a practical document to improve testing efforts in adult

education programs in New Jersey.

Many individuals from the New Jersey State Department of EduCation

and respective staff members from the Adult Education Resource Centers

at Glassboro, Jersey City, Newark and Montclair State Colleges are to

be complimented for their valuable contributions. Robert H. Arents,

Director, Education Services, WIN Program, Chairman of the Committee

for Development of Guidelines for Testing in Adult Education, is to be

credited with the overall design and development of the booklet. Spe-

cial recognition must be given to Joan Fischer, Director of the Montclair

Adult Education Resource Center, for her persistence in gathering and

reviewing multitudinous materials on testing and her diligence in writing

the numerous refinement drafts for this booklet. Jane Flaherty, Assis-

tant Director of the Newark Adult Education Resource Center, must also

be recognized for her outstanding assistance in gathering, writing and

reviewing materials contained in this publication. Without their help

and diligence, this booklet would not have been possible.

Kathryn Taschler and Joyce Wood, Assistant Directors at the Jersey

City and Glassboro Adult Education Resource Centers, respectively, are

to be acknowledged for their suggestions in the area of English as a



Second Language. Finally, Bruno Ciccariello, Assistant Director, Office

of Adult Basic Education, must be'acknowledged for undertaking the tre-

mendous task of editing the original draft of the booklet.

For their efficiency and conscientiousness in typing the many

revisions and test reviews, several secretaries must be commended: Fay

Deroian, Betty Cohn and Catherine Millichap of the Montclair Adult Edu-

cation Resource Center. Finally, the Adult Education Resource Center

of Montclair State College is to be thanked for assuming the task of

duplicating and distributing the original 1971 edition to ABE and High

School Equivalency directors of New Jersey.

Although the testing picture for adults will no doubt be constantly

changing as better instruments are being developed and produced by pub-

lishers, the narrative section of this handbook is constructed to be

valuable by itself for a long time to come. Additionally, the test

review format, as well as several of the reviews, will provide a struc-

ture for examining future tests and identifying their strengths and

weaknesses. Everyone involved in testing or individually prescribing

an education program for adult participants in basic education is,

therefore, ,encouraged to utilize it as a guide. Those new to adult edu-

cation will find Part I of particular assistance for basic information

whereas experienced persons in the field will find the test reviews a

valuable condensation of pertinent information. The few minutes spent

reviewing this guide will bi well worthwhile, since the recommendations

come from a group of experienced practitioners in the field of Adult

Basic Education.

George A. Snow
Director
Office of Adult Basic Education
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I. IMPROVING EDUCATIONAL PROGRAMS THROUGH

THE USE OF STANDARDIZED-TESTS

Appropriately selected standardized tests are invaluable tools for

improving program effectiveness and efficiency. They are more care-

fully constructed than teacher-made tests, contain norms (standards)

formulated through objective, empirical methods, and provide standard

procedures of administration and scoring. Results obtained from stan-

dardized tests are, therefore, more accurate gauges for assessing stu-

dent abilities in particular areas than are those secured through infor-

mal testing procedures.

Standardized tests are convenient devices and necessary aids for

student placement, evaluating student performance, and measuring pro-

gram effectiveness. Test scores, however, should not be considered as

reflectional of the total individual, but as a measure of performance

at a specific point in the student's life - as only one method of mea-

suring performance which adds to the total view of the student.

The end goal of the testing program is to provide a sound basis

for making decisions about the total instructional program, its students,

the curriculum, etc. Tests should not be used simply for the sake of

testing; such indiscriminate use hinders the program. The establishment

of the testing program, therefore, necessitates carefully determining

what information is needed, how the information is to be used, how the

instructional program is organized, the nature of the students, and

who will do the testing. Such determinations make it possible to select

appropriate tests and derive the greatest potential from test results

as decision-making aids.
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Types of Useful Tests

2

Three types of academic tests generally useful in gathering data

for making decisions related to the educational program are:

1. Screening tests

2. Achievement tests

3. Diagnostic tests

Screening Tests: Screening tests are short, easy to administer

tests, that can be given when the student enters the program in order

to make a fast judgment on where to place him, with what work to pro-

vide him, or what further tests to give him. Sight word tests that

range in difficulty from a nor-reading level to a high school level are

often used as screening devices in instructional programs. Although

some provide grade levels, such grade levels should not be considered

as reading achievement levels. Generally, the levels indicate that the

words on a certain list are usually taught at that grade level. Sight

word tests do not indicate knowledge of word meaning or ability to

understand written material; they only indicate the student's ability

to recognize and call word dames.

Achievement Tests: Achievement tests are comprehensive tests of

student performance. They are designed to measure how a student or a

group of students compares to the standardization sample (norm) in his

knowledge of a particular subject area, such as math, reading, or lan-

guage skills. Results from achievement tests provide more complete,

more reliable, and more detailed information for student placement,

assessing program effectiveness, and evaluating student progress than

do the more informal short screening tests.

12



Diagnostic Tests: Occasionally, a student's performance in class

or on a group test indicates that more complete and specific information

is needed to assist that student. To obtain this information, a diag-

nostic test may be administered individually.

Diagnostic tests are more detailed t' :o 'ement tests. They

are designed to discover specific information on an individual's strengths

and weakness in a particular skill within a subject area. For example,

an achievement test provides an overall score in reading or math, while

a diagnostic test provides information on the student's ability to dis-

criminate between various vowel sounds, to divide words into syllables,

to use forms of the verb "to be" correctly in conversation, or to divide

by two-digit numbers. Because of the importance of accuracy in scorer

judgment, diagnostic tests should be given by a trained professional.

One type of information often gained from diagnostic reading tests

that is very useful in planning student programs is the relative reading

ability of a student on passages of varying difficulty. These levels

are the frustration, instructional and independent levels. The frustra-

tion level is the level at which the student exhibits great difficulty

or inability in word recognition and comprehension, and physical, visi-

ble signs of frustration. The instructional level is the level at which

he feels comfortable but does not demonstrate complete mastery. This

is the level at which fur'her supervised development of his reading

ability should take place. Recreational reading, and instructional

materials in other subject areas (math, social studies, etc.) should

be at the student's independent level, i.e., the level at which he demon-

strates little or no problems in word attack skills or in comprehension.

13
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Using Test Results for Decision-Making

The decision- ma }ing qualities of test results are useful to teachers

and counselors as well as to administrators. Test information integrated

with other data, is useful for making decisions in the following areas:

1. Student placement (into a group, curriculum, or material)

2. Identification of special needs

3. Determination of realistic student goals and planning

4. Improvement of personnel understanding

5. Program effectiveness

6. Program evaluation

7. Budget planning

8. Provision of information for outside agencies

9. Improvement of public relations

Student Placement and Instructional Planning: Information from

screening, achievement, and/or diagnostic tests is essential in student

placement and in planning instructional programs. Placement of students

into appropriate groups and instructional materials wherein they will

receive instruction commensurate with their level of ability should be

partially based on an objective measure of that ability. Placement

decisions based on diagnostic tests are, of course, more accurate than

those based on achievement tests.

In programs using a highly individualized approach, detailed infor-

mation provides for a more specific prescription. Information obtained

from tests can be objectively discussed with students in planning their

specific educational programs. If groups of students are taught, a com-

posite of test data about all the students in the group is useful in

14



deciding which skills should be emphasized in total group instruction,

and which should be provided for through individualized instruction in

subgroups or in self-directional and programmed materials.

Identification of Special Needs: Review of test performance may

indicate that greater information is needed about individual students.

An erratic performance on screening or achievement tests suggests that

a diagnostic test should be given. Poor results on a test when better

results are expected is another indication that further testing is

needed.

Occasionally, students may need to be referred to professionally

trained persons for psychological or physical testing in order to pin-

point other reasons for inability to perform or progress. Other types

of further testing, which may be indicated by performance (x, a standard-

ized test, are screening tests for vision and for hearing. Data gleaned

from these supplementary tests assists in arranging a more conducive

instructional environment and provides a sound basis for interpretation

of special needs.

Determination of Realistic Student Goals and Planning: Knowledge

of test results assists in the counseling of students for immediate and

long-range educational and vocational goals. If students know what they

are presently capable of doing in relation to their short and long-range

goals, they are better able to realize the extent of future training

necessary to reach those goals or to modify them. Emphasis here is on

what the students can do as compared to what they want to do, and not

necessarily on exact grade levels of achievement. (See page 17 for

more details on reporting test results to students.)
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Improvement of Personnel Understanding: Test results should be

shared and discussed with other staff members who are working with the

student. This mutual sharing and discussion stimulates an interpreta-

tion of the test score in light of all other data staff have observed

or collected. Statements and plans formulated should be recorded.

Judging Program Effectiveness: Operation of an instructional pro-

gram necessitates periodic assessment of the effectiveness of that

instruction for individuals and groups. The comparison of entry and

retest scores for individuals may be used to decide if a particular

instructional plan has been effective for that student. If it has not,

then further investigation must be made as to why it has not been effec-

tive so that instruction can be changed. The comparison of group entry

and retest scores provides the same information about the total group

of students, and serves as a basis for instructional decisions for that

group. The comparison of test scores between and among groups demon-

strates which levels of students are receiving the most effective instruc-

tion and which levels of students need a revised curriculum. Finally,

a composite of total program gains assists in judging the effectiveness

of the program as a whole. Such comparisons of scores imply that the

intervals between test and retest are compatible and not widely diver-

gent in length. Scores with an interval of 75 hours should not be com-

pared on an equal basis with those having a 100-hour interval.

Program Evaluation: In conjunction with judging program effective-

ness, test scores are valuable in evaluating the design of the program,

and its curriculum and emphasis. In combination with enrollment and

attendance data and with information on the local population, decisions

can be made regarding the appropriateness of the program or segments of



the program in meeting its objectives. Such an examination may reveal

that the emphasis and curriculum of the program must be changed to

accommodate the needs of the people from the target population. In

evaluating individual student progress, test information provides an

objective basis for moving a student to a hither ABE level, to a High

School Equivalency preparatory class or to another program. Also, pro-

grams that are carrying on instructional research regarding material

or methods need the results of standardized tests so that their findings

are acceptable to others.

Budget Planning: Decisions regarding the effectiveness of the pro-

gram should be reflected in the budget. If it is decided that curricu-

lum and program emphasis need to be changed, then this should be

reflected in budgeting for materials and personnel.

Provision of Information for Outside Agencies: Programs which

receive students referred through public agencies, industry, or other

groups usually have to report the standing or the progress of those

students. The use of standardized tests to provide objective informa-

tion substantiates such reports.

Improvement of Public Relations: Composite test data can be very

useful in interpreting the effectiveness of a publicly supported educa-

tional program to the public at large. The ability to quote test

results when the program is explained to the public lends a professional

credibility to program operation.

7



II. DESIGNING AN EFFECTIVE

TESTING PROGRAM

The establishment of an effective testing program depends upon a

clear understanding of the purposes for testing, the student population,

and program objectives and organization. Based on such knowledge, the

criteria for the selection of appropriate test instruments can be final-

ized. The appropriateness of tests in relation to the information

desired should always be the final consideration in test selection.

Technical Considerations

The process of selecting tests should also place great emphasis on:

a thorough investigation of the following variables inherent in all

standardized tests:

1. Validity

2. Standardization sample for norms

3. Reliability

4. Practicality

This information is usually found in the administration manual,

the technical manual or the publisher's catalog. Some information,

such as validity, norming, and reliability data, is very technical, but

essential information can be gleaned without a strong technical back-

ground in these areas.

Validity: The essential questions iii determining validity are "What

does the test measure?," "Is this what you want to measure?" and "Is

8
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the content representative of that in your program?" These questions

can be answered by examining the publisher's information and the test

itself for a comparison with your program's curriculum. Examination

of how validity is reported will assist you in determining what the

test measures. One or several methods may be used. The following ques-

tions will assist you in judging test validity:

1. Does the test exhibit content validity? From what sources

were the test items drawn? Are they representative of

what is taught to those being tested?

2. Does the test exhibit criterion validity? With what

other tests or measures was this test correlated? What

is the correlation coefficient? (Correlation coefficients

are expressed as numerical values generally ranging from

.00 to 1.00, with the more acceptable coefficients being

closer to 1.00.) Is this criterion measuring what you

want to measure in your students? Criterion validity is

essentially saying that this test measures a skill as

well as does the criterion measure.

3. Does the test exhibit construct validity? Is. the

author's rationale for the validity of the test sound?

Many tests published for use with adults are revised

children's tests. Their subject matter and context are

drawn from what is taught in elementary schools, and the

criterion measure is usually a test designed for child-

ren's use. In some cases, attempts are made to demon-
,-

strate that such tests are appropriate for adults through

use of adult samples in establishing criterion validity



or through construct validity. In essence, what the

authors are saying is that this test measures elemen-

tary or junior high school skills, as well as the child-

ren's test does with children or adults, but that it is

more appropriate because they have used a more adult con-

tent or format in which to measure the skills.

Standardization Sample for Norms: So that a test may provide func-
,

tional information, norms must be reported. The norms represent the

performance of a group to which your students will be compared. In look-

ing at the standardization group from which the norms were derived, you

should find out if it included students representative of yours in age,

sex, educational and geographic background, intelligence, socio-economic

level, race, etc.

Most norms reported in test manuals are national norms. To provide

a comparison group more appropriate tr your students, local norms can be

developed. Check the test manual to see if the test publisher will

assist programs in developing local norms.

Norms for reading and math, usually reported as grade level norms,

are based totally or in part on the performance of children. This means

you are comparing the adult's observed ability on the designated mate-

rial with the ability of children in various grades. Other means of

norming such tests which provide useful and accurate information have

not yet been widely utilize!. Some of these other means of reporting

scores are percentile scores, standard scores (as in the GED tests),

age-level scores, and stanines.

10
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Reliability: A well constructed test is one that is consistent in

its measurement providing ability is held constant. Reliability may be

expressed as a standard error of measurement or as a reliability coeffi-

cient which usually lies between .00 to 1.00. The standard error of

measurement (SE) is used in determining the consistency or reliability

of individual scores. When comparing two tests, the one with the lower

SE has the greater consistency for individual scores.

Reliability coefficients are most appropriate for determing overall

consistency among comparable tests. Three types of consistency measures

may be reported: internal (split-half), equivalent form or test-retest

(same form) reliability. These various means of reporting reliability

yield different reliability coefficients, because each is measuring

different aspects of consistency. For example, the lowest coefficient

is usually reported in equivalent from reliability and the hightest

through test-retest. Yet, equivalent form reliability is a more accept-

able measure. Both the type(S) of reliability and the coefficient(s)

must be determined. A minimum acceptable reliability coefficient is

one that is higher than any other for a similar test instrument report-

ing the same type of reliability measure.

Practicality: Aside from the technical aspects of judging appro-

priateness of tests, there are some other questions which must be

answered before deciding on a test. Read the manual and publisher's

material carefully, and examine the various test components looking for

information to ascertain how practical the test is for your program.

Information needed includes the details of administration and scoring,

the physical properties of the test, the origin, and the cost factors.

91
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While examining a test, note carefully the specific steps involved

in administration and scoring. The time aspect, the directions, and

the number and use of subtests are important when you are considering

how well a test suits your program. This information is also useful in

determining what special training is necessary for the staff to give

and score the test.

Factors to look for in"the physical arrangement of the test include

whether or not a test booklet is used and if students answer in booklets

or on separate answer sheets. Examine the booklets and answer sheets in

order to determine if they are confusing and difficult to follow or if

the printing is appropriate in size. Note the different levels and forms

of the test series to determine if the range is adequate for the program.

While reading the manual, look for information about the origin of

the test and for special adaptations for adult students. Background

information on authors and publishers is useful in judging their famil-

iarity with your student population. Also, manuals often contain supple-

mentary explanatory information on using and interpreting test results.

When determining the cost factor of a test, consider the price of

its various levels and forms, of the answer sheets, a scoring service

if needed, and of any other materials necessary to administration and

scoring. Also, determine which components must be repurchased and the

cumulative cost which this entails.

Scheduling Tests and Retests

A testing program should contain a standard policy regarding when

tests are to be given. This policy should include when entry tests are

administered and when retesting is to take place.

12
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Generally, all students should be tested when they enter the pro-

gram. Entry tests are especially helpful since so little is known about

the student's abilities. If the administration of an achievement test

is delayed, the screening test serves to provide minimal information

for the student's immediate placement. Achievement testing may take

place after the student has attended a few sessions. The delay in achieve-

ment testing is often beneficial, for i enables the student to review

skills he once knew and to become familiar with his surroundings.

Retesting of each student,should take place periodically. The time

lapse between test periods, however, is not as important as the consis-

terr:y of time between test and retest of each student. The time lapse

may vary from program to program depending upon the number of instruc-

tional hours per week.

Consistency of time periods between tests for every student is impor-

tant when comparing growth both among individual students and student

groups. Ideally, each student should be tested after he has received a

specific number of hours of instruction, and at regular intervals there-

after. If an entire class or group is to be tested after a specific

number of class sessions or instructional hours have been made available

to the group, the actual number of hours of instruction each student

has received should be carefully recorded. The progress of a student

whose score changes from 5.7 to 6.7 after 95 hours of instruction is

not equivalent to that of a student whose scores are identical to his,

but who received only 45 hours of instruction during the same time period.

The student should not be given the same test form over and over

again, as this tends eventually to produce unreliable results. On the

other hand, progress cannot be measured by giving a different achieve-

f
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ment test each time, as each test has its own norms, usually not corre-

lated with other tests on the market; therefore, it is best to choose an

achievement test that has more than one form, so that while norms are

consistent, the student is not exposed to the same questions each time

he is tested.

Preparing Students for Standardized Testing

When tests are administered to adult students, care should be taken

to provide a positive atmosphere. Most adults, especially the underedu-

cated, are wary of tests and may make a poor showing because of testing

conditions. There are several things you can do to alleviate the stu-

dent's fear:

1. Put the student at ease. Tell him that this is not a

pass or fail situation and that you are only asking him

to take the test so that you can find out more about his

strengths and weaknesses. Impress upon him that this

knowledge will help both of you plan a program for him

and evaluate the success of that program later on.

2. Before you test the student, you should be satisfied that

the test he is taking is appropriate for him. Any doubts

or negative feelings you have about the test will be

transferred to the student and may negatively affect his

performance.

3. If a student is very fearful of a test, provide practice

situations which "don't count" on other material so that

he feels more comfortable with the test. This is espe-

cially useful if IBM type answer sheets are to be used.

.14
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4. While administering the test, follow the prescribed direc-

tions, but do not build tension in the student by exhibit-

ing nervousness, looking over his shoulder, or telling

him to hurry because time is running out.

5. Make sure the student understands the directions before

he works on each section.

6. Do not help the student answer the questions. If he asks,

tell tdM you cannot help and to skip that question.

7. Make sure you are prepared. Have all the equipment neces-

sary - test booklet, answer sheets, pencils, extra paper,

etc.

8. As much as possible, the test environment should provide

good lighting, appropriate furniturc, and no distractions.

Interpreting Test Scores

That an appropriate test, designed to measure specific abilities

and properly administered, can provide information that is difficult, if

not impossible, to obtain in any other way has already been emphasized.

It is, however, also necessary to stress that test results must be inter-

preted in reference to other pertinent information about that student.

They are not to be accepted as an absolute, precise measure of student

ability. Tests of achievement for adult students are often very close

in style to tests given to elementary and junior high school students.

The skills measured by such achievement tests do not provide a complete

picture of the functional abilities of adults, especially those from

other life styles.



16

The value of test results (especially diagnostic tests) lies very

often in their interpretation by a trained and intuitive tester. Indi-

vidual test scores are samples of student performance on specific skills

at a specific point in time, and in comparison to a specific group. In

interpreting individual scores, several factors relating to student per-

formance and test construction must be considered. A single test score

may be an over or underestimation of a student's ability.

Underestimation of a student's ability may take place-if a student

panics while being tested or if he is very fearful of tests. In such

cases, the student is capable of working on material more difficult than

the test score suggests. A delay in administering the entry test may

prevent this misrepresentation. Very often reading achievement test

scores are indicative of the student's frustration level, i.e., that

level at which the student exhibits great difficulty in reading (see

page 3). In this case, the student's ability must not be overestimated

and the readability level of the material that he receives should be on

a lower level than his test score indicates.

To judge the relative accuracy of the test score, compare test per-

formance with the student's ability to read and comprehend reading selec-

tions of known difficulty, or to compute arithmetic problems under less

stressful circumstances. In reading, it is usually appropriate to select

passages one year below the reading ability indicated by the test score,

and to advance quickly to the point where the student can read with 70-

90% comprehension in a reasonable period of time. In arithmetic, select

several problems of the type the student missed and observe his performance.

Anotner source of misinterpretation of test scores is the acceptance

of sub-test scores where reliability data does not warrant such accep-



tance. Achievement tests often are broken into sub-tests for ease of

administering. Sub-test scores are not acceptable measures of student

ability in those specific areas, and should not be accepted as such.

Poor performance on a particular sub-test indicates only that student

ability in that area should be further examined, not that a definite

weakness or deficit exists.

Appropriate interpretation of test scores must be in reference to

a particular group - the standardization sampling. Since the composi-

tion of this group and the method of determining norms differs with each

test, comparisons of students with norms across tests to measure progress

is a poor practice as different tests will yield different ability levels

for the same student. Measurement of progress should be on the same test

series to insure compatibility of scores. If more than one test series

is to be given, both must be given as pretests and both as post-tests.

Information gained by the staff as they observe the student's per-

formance on prescribed materials should be recorded and considered in

the interpretation of test scores. Such information is also valuable

in judging student progress between tests. Lack of observable studcnt

progress in material and on standardized tests may be an indication that

the program planned for him is inappropriate and should be changed.

Diagnosis and evaluation of student abilities and progress is an ongoing

assessment substantiated by periodic test results.

Reporting Test Results to the Individual

Once the student is tested, it is necessary to tell him the results.

At this point, the question of reporting an exact grade level of percen-

tile score to the student is raised. Whether or not this exact score is
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reported, it is absolutely necessary to report the meaning of the score.

To provide an exact score and nothing else is to negate the program's

responsibility to the student. A student should receive information on

skills tested where he showed ability or inability, and on where this

places him in relation to his goals or in relation to daily activities.

He should know that the results will be used to determine instruction

for him as an individual and later to determine the appropriateness of

that instruction. He should know that the test results are not only a

measure of his ability, but of the program's ability to fulfill its

objectives.

To avoid a misinterpretation of test results by the student, it is

desirable and usually possible to avoid the reporting of grade equivalent

scores. Several alternatives to reporting grade level scores exist.

Since the student knows his position in the program hierarchy, it is

possible to report his test results as falling within a range. Another

possibility is to report raw scores rather than grade scores. Still a

third method is to omit the decimal from a grade equivalent score and

to report it as a whole number, e.g., 75 rather than 7.5.

Except in rare instances, reporting and interpretation of test

results is best provided by trained personnel. The person inexperienced

in test construction is more likely to attribute a precision that does

not exist to test scores. Important information available from obser-

vation of student performance may be ignored, while the importance of

the exact test score is overvalued.

It must be emphasized that the student's score is confidential and

should not be shared with other students unless that student chooses to

do so. Discussion of test results should, therefore, take place privately
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where others cannot overhear. The test booklets or profile sheets where

the score is written should not be left lying around, but should be kept

in a folder and filed unless they are being used.

In conclusion, there are three basic concerns in reporting test

scores to the adult student.

1. The interpretation should be set in the frame of reference

of the particular learner. Thus, standardized achievement

test results should be interpreted in terms of what is

known about the learner's aptitude and about his educa-

tional and vocational goals.

2. The interpretation should be directed toward positive

and constructive action. It shonld emphasize the assets

in an aptitude profile, or it should be oriented toward

remedial action when achievement falls below what the

student's aptitude leads one to expect. It should point

toward realistic and possible educational or vocational

goals.

3. The interpretation should be factual and dispassionate,

rather than appearing to pass judgment on the individual.

Test results and other evidence should be reported

truthfully and accurately, but with a friendly and under-

standing attitude. The flavor should be one of working

with the learner to realize common goals.

Criteria of a Testing Program

1. Is the testing program comprehensive in terms of all

skill areas?

19

2q



2. Does the testing program include all adult students in

the program?

3. Are the tests given at regular intervals?

,4. Are the intervals appropriate to your program needs?

5. Are the results from different tests in the testing pro-

gram comparable?

6. Do the tests used agree with the objectives and the

curriculum of the program?

7. Are the specific tests carefully chosen?

8. Are the tests carefully administered to each group?

9. Are the tests scored accurately?

10. Are the test results interpreted in terms of local as

well as national norms?

11. Are the test results quickly reported to teachers and

counselors in understandable terms?

12. Are the test results recorded on individual cumulative

record forms?

13. Are the test results interpreted to the student in terms

of his goals?

14. Is a definite attempt made to relate the test scores to

other kinds of information?

15. In addition to the regular testing program, is there pro-

vision for special testing as needed?

16. Does the program have an in-service program for educat-

ing teachers in the use of test results?

17. Are the test results used to evaluate individual student

progress, as well as the total program effectiveness?
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Cautions about the use of Tests

1. Don't accept a score as absolute.

2. Don't distribute tests randomly or let students study

from them. Test items should provide a representative

sampling of the curriculum. When students practice on

test items the test score loses its reliability and

validity.

3. Don't use test items to teach a skill. You have instruc-

tional material for this purpose and should choose mate-

rial that will prepare the student to take the test

later.

4. Keep tests in a secure place where they are not readily

accessible to students.

5. Do follow directions.



III. TESTING ENGLISH AS A SECOND

LANGUAGE STUDENTS

Many of the considerations mentioned in Parts I and II of this

publication are also considerations for English as a Second Language

tests. Such tests should exhibit validity, norms, reliability and prac-

ticality. The uses of tests in the ESL programs are similar to those

in ABE, as is the attention to scheduling tests, preparing students,

interpreting scores, and reporting results. What is different about

ESL testing is the nature of the information to be obtained and the con-

tent of the tests themselves.

The desired informational output of the ESL test is dependent upon

the goals of the student and the program. The goals of adult ESL stu-

dents in New Jersey are usually those of oral rather than written commu-

nication. In programs involving such students, the testing or oral

rather than written ability is of primary concern. Tests of listening

and speaking skills should therefore be used. Most programs also include

reading and writing skills in their curriculums, especially when students

are academically trained or have some skill in speaking and understand-

ing English. In such programs, knowledge of a student's ability on a

reading comprehension test is useful in determining that student's over-

all comprehension of English. English comprehension tests designed for

college students or reading comprehension tests designed for English-

speaking ABE students are not appropriate for measuring the reading

abilities of most ABE-ESL students, as those tests do not measure the

skills the student or the program is seeking to improve. Any reading
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test chosen should be one designed especially for ESL students. Students

whose oral communications skills are non-existent or severely limited

should not be asked to take a reading test until their oral skills have

improved.

The content and the structure of tests for ABE-ESL students is

dependent upon the curriculum of the program. As the test is to be used

for initial placement and to measure subsequent improvement, care should

be taken to insureitthat test and program are parallel in content and in

method. It is therefore necessary for a program to determine an appro-

priate number of levels, and to outline the specific listening, speaking,

reading, and writing skills to be included at each level, as well as

appropriate materials and methods for use in instruction.*

Some standardized tests appropriate for testing ESL students are

being published. However, reviews reveal that several of the available

tests are presently inadequate for ABE-ESL programs. Most ESL tests,

even those designed for ABE-ESL, exhibit only superficial norms, validity,

and reliability. (Study the reviews to determine completeness of data

for each test.) In many instances data was meager, incomplete and hast-

ily collected. Validity had sometimes been established by correlating

the test results with teacher judgment, thus negating the purpose for

the test. Populations used to establish the data were narrow - sometimes

*An ESL curriculum developed in San Francisco for adult students.
ESL Master Plan, Phase II, is available from Dr. Steven Morena, Assis-

tant Superintendent, San Francisco Community College District, 33 Goujh

Street, San Francisco, California. The Ilyin Oral Interview and Engl.sh-
Second-Language Placement Test by Donna Ilyin were designed to place

students into this curriculum.



including only one group or type of student - and small in number. With

the exceptions of the Ilyin Oral Interview, and the EPT, and the SWCEL

test, the data applied only to ESL students who were seeking academic

training.

Nevertheless, several ESL test reviews are included in this Guide-

line. These tests could be used in ESL programs providing they are

appropriate for the program curriculum and purposes for testing, and

are modified for local use. Generally, the norms will have to be changed

to suit the local practices of dividing students into "levels." Local

norms (minimal scores for placement into each level/average degree of

increase for certain periods- of time) will have to be developed over a

period of time. The advantages of using one of the published tests is

that it is ready-made, will provide some objectivity in measuring place-

ment and improvement, and it can be used as a starting point for revi-

sion or development of another test. Some tests, although inadequate

in content as general placement and achievement tests are useful for

measuring individual skills, such as auditory discrimination or usage.

Because a feasible oral test has not been available, many EST pro-

grams utilize an informal interview to judge the oral ability of their

students. This type of measurement generally does not yield the objec-

tivity and scores desirable for determining increased ability; therefore,

most programs are unable to substantiate claims for success with their

ESL students with any identifiable or specific citation of increased

ability. In order to use the interview format as a more precise measure-

ment instrument, it is necessary to structure it by incorporating skills

included on the various instructional levels in the program, and utiliz-

ing the following procedures suggested by Harris:
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1. Decide in advance on interview methods and rating stan-

dards.

2. Conduct interviews in some quiet place with suitable

acoustics.

3. Reserve sufficient time for each interview.

4. Use at least two raters for each candidate.

5. Rate the candidates without reference to other test scores.

6. Record the ratings after the interview.

7. Obtain each candidate's final score by pooling or aver-

aging the two (or more) ratings that have been given him.*

Harris also suggests that oral ability can be measured through

"highly structured speech samples...rated according to very specific

criteria" or, if other methods of measurement are unavailable, through

"paper-and-pencil objective tests of pronunciation..."**

To assist programs in establishing criteria for placement and growth

decisions, the chart on the following page is useful. This guide utilizes

information concerning oral and graphic skills in determining student

placement, and illustrates how information regarding several factors of

English communication must be synthesized in judging student competence.

In addition to the published ESL tests, several tests developed by

individual programs are available. Although these tests are not stan-

dardized, they would be useful for experimental use or as models or to

be adapted to particular program uses. A list of these tests are

included at the end of the review section in this Guide.

*Harris, David P., Testing English as a Second Language. New York:

McGraw-Hill Book Company, 1969, pp. 91-92.

**Ibid, p. 83.
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General Information:

Dolch Basic Sight Word List

Dolch Basic Sight Word List

Edward Dolch

Garrard Publishing Company,
Champaign, Illinios

1.

2.

3.

Title and level

Aulhot

Publisher

4. Date of Publication 1942

5. Cost 100 sheets, $2.50

6. Time for Administra-
tion

About 5 minutes

7. Number of form :. of

the test

One

8. Type of test Sight word vocabulary

9. Skill range Beginning reading (0-3)

10. Sections, parts, sub-
tests

Two parts

I. Validity:

A. What does the test
measure (content)?

B. What type of validity
does it exhibit?

1. From what sources
were the test
items drawn?

If used individually, ability to
immediately pronounce words in iso-
lation. If used as a group test,
the ability to identify the written
equivalent of a word orally pre-
sented by the examiner.

Content.

The 220 words which comprise the
Basic Sight Word Test were drawn
from three word frequency counts
compiled from 1926 to 1930. Except
for 27 of the 220 words, the basic
sight words are those that appeared
on all three lists. The types of
words on the list include conjunc-
tions, prepositions, pronouns, ad-
verbs, adjectives and verbs. To
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substantiate that these words wou]d
frequently be encountered by new
readers, word counts were taken from
texts. The samplings yielded the
following information:

Percentage that the Basic Sight Vocabulary is of
Running Words in School Textbooks in Four Subjects*

Subject
No. of
Series

Grade
1

Grade
2

Grade
3

Grade
4

Grade
5

Grade
6

Reading

Arithmetic

Geography

History

4

2

2

2

70 66 65

62

61

63

60

57

59

57

59

53

59

57

54

52

2. With what other
tests or instru-
ments was this
test correlated?

What is the corre-
lation coefficient?

What does the cri-
terion measure?

3. What is the ratio-
nale for the test?

A recent study utilizing a frequency
count compiled in 1967 on adult
reading matter found that 37% of
the Dolch 220 words were not among
the most frequent 220 words of the
new list.

None.

None.

None.

Research completed prior to 1936
indicates that these 220 words mace
up more than half of the reading
matter in school texts. Therefore,

Kqowledge of these words greatly
increase a person's ability to read
and comprehend. Recognition of
these 220 words on sight and in iso-
lation of context is assumed to ba

*Dolch, Edward W., Teaching Primary Reading. Champaign, Illinois:

Garrard Publishing Company, 1950.
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C. What skills does your
program want to mea-
sure?

D. Examine the test it-
self.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

a valid estimation of overa]1 read-
ing ability. To assist in judging
relative ability, the author states
that normal second-grade readers
know about half the words, normal
third-grade readers know practically
all.*

To be answered by program.

To be answered by program.

To be answered by program.

3. Are they free from To be answered by program.
ambiguity?

E. What have reviewers, Unavailable.

critics and users of
the test said about
the test?

II. Standardization Sample: No standardization sample.

A. What was the composi-
tion of the persons
on whom the test was
standardized?

B. How large was Lhe sam-
ple?

C. From what geographic
regions was the sam-
ple drawn?

D. Are local norms
available?

*Ibid.
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E. In what terms are the
norms reported (grade
level, age, etc.)?

F. Are students similar

to those in your pro-
gram represented in
the sample?

III. Reliability: None reported.

A. Is a reliability coef-
ficient reported?

B. What is this coeffi-
cient?

C. What type of reliabil-
ity coefficient was
reported?

D. What was the composition
of the group for whom
reliability coefficients
were computed?

E. Is a standard error of
menurement reported?

F. What is it?

IV. Practicality:

A. In administering the Flexible.
tests, are time limits
fixed or flexible?

B. What is the total
time needed to score
the test?

C. Can the subjects be
administered at dif-
ferent times?

About 3 minutes.

D. Will the test consume To be answered by program.
a reasonable portion
of program/student
time?

E. What qualifications are None.
needed to administer
the test?
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F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual con-
tain guides for using
and interpreting the
scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,

for adults?

N. What is the background
of the authors and pub-
lishers?

0. Is the format attrac-
tive and easy to fol-
low?

P. Is the print size
appropriate?

Q What are the components
to be initially pur-
chased?

R. What parts of the test
are reusable and which
must be repurchased?

It can be.

Yes.

No.

Each test administration consumes
one test sheet.

No series.

Research conducted prior to 1936.

Never revised.

None.

Author was quite a prominent person
in reading instruction and has
authored texts and articles on the
subject.

Yes.

Yes. Primer size print.

Directions, test/answer sheets,
scoring key.

Answer sheets are consumable.
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Harris Graded Word List

General Information:

1. Title and level Harris Graded Word List (Queens
College Educational Clinic Sample
Graded Word Lists)

2. Author Albert Harris

3. Publisher Originally Queens College Educa-
tional Clinic

4. Date of Publication Unknown

5. Cost Available from the Montclair State
College Adult Continuing Education
Center without charge

6. Time for Administra-
tion

About 5 minutes

7. Number of forms of the
test

One

8. Type of test Sight word vocabulary test

9. Skill range 0 - 6

10. Sections, parts, sub-
tests

One

I. Validity:

A. What does the test mea-
sure (content)?

B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

2. With what other
tests or instru-
ments was this test
correlated?

The ability to pronounce on sight
words commonly encountered at des:.g-

nated grade levels.

Content validity.

The words for preprimer, primer,
first, second and third grade lists
were drawn from graded vocabulary
counts by Clarence Stone. The words
for the fourth and fifth grade livts
were drawn from vocabulary counts
by Donald Durell.

None.
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What is the corre-
lation coefficient?

What does the cri-
terion measure?

3. What is the ratio-
nale for the test?

C. What skills does your
program want to measure?

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers,
critics and users of
the test said about
the test?

II. Standardization Sample:

A. What was the composi-
tion of the persons
on whom the test was
standardized?

B. How large was the sam-
ple?

C. From what geographic
regions was the sample
drawn?

D. Are local norms
available?

E. In what terms are the
norms reported (grade
level, age, etc.)?

None.

None.

That ability to call selected words
from a graded vocabulary count is
a valid indication of reading ability
on that grade level.

To be answered by program.

To be answered by program.

To be answered by program.

To be answered by program.

The author reports that "these short
lists have proven quite useful in
clinical practice" with children in
the Queens College Educational Clinic.

None reported.

Grade levels.
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F. Are students similar
to those in your pro-
gram represented in
the sample?

III. Reliability: None reported.

A. Is a reliability coef- No.

ficient reported?

B. What is this coeffi-
cient?

C. What type of reliabil-
ity coefficient was

reported?

D. What was the composi-
tion of the group for
whom reliability coef-
ficients were computed?

E. Is a standard error of
measurement reported?

F. What is it?

IV. Practicality:

A. In administering the Flexible.
tests, are time limits
fixed or flexible?

B. What is the total About 2 minutes.
time needed to score
the test?

C. Can the subtests be No.

administered at dif-
ferent times?

D. Will the test consume To be answered by program.
a reasonable portion
of program/student
time?

E. What qualifications Knowledge of the test and scorinc
are needed to adminis- procedure.

ter the test?

F. Is it group adminis- Individually administered.

tered?

ILC

35



G. Are the directions
easily followed by
students?

H. Does the manual con-
tain guides for using
and interpreting the
scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and pub-
lishers?

0. Is the format attrac-
tive and easy to follow?

P. Is the print size appro-
priate?

Q What are the compo-
nents to be initially

purchased?

R. What parts of the test
are reusable and which
must be repurchased?

Yes.

No manual.

The entire test consists of one
page.

There is no test series.

P. practical screening instrument
developed in a clinical situation
at Queens College Educational Clinic.

No revision.

None.

The author is a well-known reading
specialist. He has written several
books and was president of the Inter-
national Reading Association.

Depends on the copy you are using.

Depends on copy you are using.
Author recommends primer size type.

Copies of the test can be obtained
free from the Montclair State College
Adult Continuing Education Center.

A separate word list must be con-
sumed with each administration.
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SRA Reading and Arithmetic Indexes

General Information:

1. Title and level SRA Reading and Arithmetic Indexes

2. Author SRA Industrial Test Development
Staff

3. Publisher Science Research Associates
259 East Erie Street
Chicago, Illinois 60611

4. Date of Publication 1968

5. Cost Consumable Test Booklets - Arithmetic
only or Reading only: $5.95/25;
Administrator's Manual $.40

6. Time for Administra- Approximately 25 minutes for each
tion Index

7. Number of forms of the
test

One

8. Type of test Screening

9. Skill range 1 - 8

10. Sections, parts, sub- Reading: 5 contiguous parts:
tests Picture-Word Association

Work Decoding
Phrase Comprehension
Sentence Comprehension
Paragraph Comprehension

Arithmetic: 4 contiguous parts:
Addition and Subtraction of Whcle
Numbers
Multiplication and Division of
Whole Numbers
Fractions
Decimals and Percentages

I. Validity:

A. What does the test
measure (content)?

Reading: 1) Picture-word associa-
tion: Items require associaticn
of a picture with a word; 2) Wcrd
decoding of the first letters cr
the terminal letters of simple
words familiar at the fourth
grade level or below; 3) Phrase
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B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

comprehension: Understanding a
simple sentence depends on knowing
meaning of preposition; 4) Sen-
tence comprehension: Meaning of
complex sentences is'dependent
on the placement of 'the modifying
words, phrases, or clauses within
the sentence; 5) Paragraph compre-
hension: Paragraphs describe a
thing or event or present multiple
instructions in sequence.

Arithmetic: 1) Addition computation
from single column to multiple
columns with carrying; subtraction
computation from items involving
no borrowing to multiple columns
with borrowing and zeros; 2) Mul-
tiplication computation from one-
digit multiplier to three-digit
multiplier and zero; division
computation from one-digit divi-
sors to three-digit divisors and
remainders; 3) Basic operations
involving fractions and fractional
mixed numbers; 4) Computations
involving decimals and percents.

Criterion, construct.

Reading: A pool of items was devel-
oped that spanned the five develop-
ment levels of reading performance.
The items in each group were
screened by the language depart-
ment of a Job Corps center to
ensure appropriateness of language
and general content. Any termin-
ology that might be interpreted
differently by members of various
cultures was eliminated and ques-
tionable items were rewritten or
deleted.

Arithmetic: Basic arithmetic com-
putations were chosen and grouped
to measure basic skill areas
required for four types of jobs.

2. With what other tests SRA Pictorial Reasoning Test (PRT).
or instruments was In order to determine the degree
this test correlated? to which scores on RAI are indepen-
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dent of general ability, an atteypt
was made to minimize correlations
between items and general ability
as measured by the PRT. The maxi-

mum correlation accepted between
item and PRT score was .40.

What is the corre- Reading Index: .229.

lation coefficient? Arithmetic Index: .227.

Arithmetic Index to Reading Index:

.463.

What does the cri- PRT is a measure of reasoning ability

terion test measure? containing no reading or arithmetic
items.

3. What is the ratio-
nale for the test?

C. What skills does your
program want to mea-
sure?

D. Examine the test it-
self.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

RAI is designed for use with appli-
cants for entry-level jobs and spe-
cial training programs, where the
basic skills of the applicants are
often too low to be reliably evalua-
ted by typical selection tests.
Most other tests designed for adults
assume proficiency above that pos-
sessed by many applicants, and they
assume levels of proficiency above
those actually required by the jobs
for which they are used. RAI evalu-

ates an individual's reading and
arithmetic proficiency in terms o
what skills are actually required
on various types of jobs.

To be answered by program.

To be answered by program.

To be answered by program.

3. Are they free from To be answered by program.

ambiguity?
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E. What have reviewers
and critics and users
of the test said about
the test?

II. Standardization Sample:

A. What was the composi-
tion of the persons
on whom the test was
standardized?

B. How large was the sam-
ple?

C. From what geographic
regions was the sam-
ple drawn?

D. Are local norms
available?

E. In what terms are the
norms reported (grade
level, age, etc.)?

F. Are students similar
to those in your pro-
gram represented in
the sample?

III. Reliability:

A. Is a reliability coef-
ficient reported?

B. What is this coeffi-
cient?

In Buro's 7th Mental Measurements
Yearbook, Dorothy C. Adkins makes
the following comments: The items
seem to have been adequately edited,
pretested, and analyzed with respect
to internal criteria and difficulty.
The practice of determining whether
students are below potential by
using RAI along with a test of gen-
eral ability, as described in the
manual, is questionable.
The burden of proof of valiulty rests
on the user.

. The tests may be useful in certain
appropriate situations.

Index levels were not determined
by collecting a sample of student
scores, but by defining specific
tasks required at various levels
of jobs.

Not applicable.

Not applicable.

To be answered by program.

5 index levels of reading tasks
required by various jobs, and 4
index levels of arithmetic pro-
ficiency required by jobs.

Not applicable.

No.

Reading: .87; Arithmetic: .91 and
.87.
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C. What type of relia-
bility coefficient
was reported?

D. What was the composi-
tion of the group for
whom reliability coef-
ficients were computed?

E. Is a standard error
of measurement
reported?

Split-half.

Reading: 87 males and females in
a combination of on-job training
and basic education in Chicago,
ages ranging from 17 to 30 years.

Arithmetic: 1) 57 persons from
Chicago program; 2) 419 students
in Colorado and South Carolina
Adult Education programs.

No.

F. What is it? None.

Another way to view the reliability of a test scored in the manner
that the RAI is scored is to consider the consistency and meaning-
fulness of classification. Using the "passing" score for each level
of each index, the trainees in the Chicago group were classified
on proficiency. Of the 87 trainees taking the Reading Index, 4
(4.6 percent) were classified inconsistently (failed at one level
but passed at a higher one) and of the 57 taking the Arithmetic
Index, 4 (7 percent) were classified inconsistently. These data
were analyzed by computing the Raju-Guttman Index of Homogeneity,
a statistic that measures the degree to which it can be assumed
that if a subject passes a certain item, he will also have passed
all previous items. The Index of Homogeneity for reading is .93;
for arithmetic, .95.

IV. Practicality:

A. In administering the Flexible.
tests, are time limits
fixed or flexible?

B. What is the total
time needed to score
the test?

C. Can the subtests be
administered at dif-
ferent times?

About 2-3 minutes for each index.

Yes.

D. Will the test consume To be answered by program.
a reasonable portion
of program/student
time?
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E. What qualifications
are needed to adminis-
ter the test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual con-
tain guides for using
and interpreting the
scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and pub-
lishers?

0. Is the format attrac-
tive and easy to follow?

None.

Yes.

Yes.

Yes.

No. Responses are recorded on scor-
ing grids inside the sealed pages
of the test booklet.

Grade levels 1-8.

Unknown.

Has not been revised since published
in 1968.

Designed especially for adults.

Science Research Associates is one
of the leading publishers of tests
and educational materials.

Yes.

P. Is the print size appro- Yes.

priate?

Q. What are the components
to be initially pur-
chased?

R. What parts of the test
are reusable and which
must be repurchased?

Test booklets and Administrator's
Manual.

Test booklets are consumable.
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Slosson Oral Reading Test

General Information:

Slosson Oral Reading Test

Richard L. Slosson

Slosson Ed. Publications, 140 Pine

1.

2.

3.

Title and level

Author

Publisher
St., East Aurora, New York

4. Date of Publication 1963

5. Cost $.75 for one pad of 20 sheets

6. Time for Administration About 10 minutes

7. Number of forms of the
test

One

8. Type of test Sight word vocabulary/screening

9. Skill range 0.0 - High School (general category)

10. Sections, parts, sub-
tests

One only

I. Validity:

A. What does the test Ability to pronounce words of vary-
measure (content)? ing difficulty.

B. What type of validity Content, criterion.
does it exhibit?

1. From what sources
were the test items
drawn?

2. With what other
tests or instru-
ments was this test
correlated?

From standardized school readers.

Standard Oral Reading Paragraphs
by William S. Gray.

What is the corre- .96.

lation coefficient?

What does the cri- Oral reading of paragraphs of ordered
terion test measure? difficulty, speed, comprehension.

3. What is the ratio- Information unavailable.

nale for the test?



C. What skills does your To be answered by program.

program want to measure?

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

To be answered by program.

2. Are the test items To be answered by program.

well constructed?

3. Are they free from To be answered by program.

ambiguity?

E. What have reviewers, Unavailable.

critics and users of
the test said about
the test?

II. Standardization Sample:

A. What was the composi- Grade school children.

tion of the persons on
whom the test was
standardized?

B. How large was the sam- Unknown.

ple?

C. From what geographic Unknown.

regions was the sample
drawn?

D. Are local norms avail- To be answered by program.

able?

E. In what terms are the Grade level.

norms reported (grade
level, age, etc.)?

F. Are students similar Unknown.

to those in your pro-
gram represented in the
sample?

III. Reliability:

A. Is a reliability coef- Yes.

ficient reported?
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B. What is this coeffi-
cient?

C. What type of reliabil-
ity coefficient was
reported?

D. What was the composi-
tion of the group for
whom reliability coef-
4icients were computed?

E. ,s a standard error of
measurement reported?

F. What is it?

IV. Practicality;

A. In administering the
tests, are time limits
fixed or flexible?

B. What is the total
time needed to score
the test?

C. Can the subtests be
administered at dif-
ferent times?

D. Will the test consume
a reasonable portion
of program/student
time?

E. What qualifications
are needed to adminis-
ter tbe test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual con-
tain guides for using
and interpreting the
scores?

I. Are separate answer
sheets available?

.99.

Test-retest.

Unknown.

No.

None.

Flexible.

About 3-5 minutes.

No.

To be answered by program.

No special qualifications. Adminis-
tration should be thorough and famil-
iar with directions.

No. Individually.

Yes.

No.

Test itself is only one page which
must be consumed.
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J. What is the range for 0.0 - H.S.

the test series?

K. What is the u.:igin of Unknown.

the test?

L. How recently has the Published in 1963.
test been revised?

M. What were the special None.

adaptations, if any,
for adults?

N. What is the background Author of Slosson Intelligence Test.
of the authors and pub-
lishers?

O. Is the format attrac- Yes.

tive and easy to follow?

P. Is the print size appro- Yes.

priate?

Q. What are the components Package of test/answer sheets.

to be initially pur-
chased?

R. What parts of the test One test page is consumed with each

are reusable and which student.

must be repurchased?
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Additional Screenini Tests that you may wish to obtain and review:

Published Tests

Gilmore Oral Reading Test

Harcourt Brace Jovanovich
757 Third Avenue
New York, New York 10017

Gray Oral Reading Tests, 1963 Edition

Bobbs-Merril Company, Inc.
Test Division
4300 West 62nd St.
Indianapolis, Ind. 46206

Los Angeles Diagnostic Tests:
Fundamentals of Arithmeti:

California Test Bureau
Del Monte Research Park
Monterey, Calif. 93940

Reading Progress Scale

Revrac Publications
1525 Oak Drive
Silver Springs, Md.20910

Unpublished Tests

Cloze Tests for Adults by Joan Fischer

Available from:

Adult Education Resource Center
Montclair State College
Upper Montclair, N.J. 07043

Informal Reading Inventory by Joan Fischer

Available from:

Adult education Resource Center
Montclair State College
Upper Montclair, N.J. 07043

VIP Math Placement Test by Jane F. Flaherty

Available from:

Adult Education Resource Center
Newark State College
Union, N.J. 07083



Adult Basic Education Student Survey

General Information:

1. Title and level

2. Author

3. Publisher

Adult Basic Education Student Survey

Elvin Rasof and Monroe C. Neff

Educational Opportunities Division
Follett Publishing Company
1010 W. Washington Blvd.

Chicago, Illinois 60607

4. Date of Publication 1966

5. Cost Materials for instructor and pre and
post-testing of 20 students: $23.55;
Pkg. of 20 booklets, Pts. 1 & 2 or 3
& 4: $6.60; Pkg. of 100 answer
sheets: $9.90; Answer templates
Pts. 1-4: $1.50; manual: $1.50

6. Time for adminis-
tration

Test is untimed. Manual recommends
that from 2-4 sessions should be
allowed for administration. It sug-
gests that all students should be
able to complete each part within
an hour and a quarter

7. Number of forms of Two; A and B
the test

8. Type )f test Achievement

9. Skill range 0 - 8

10. Sections, parts, sub-
tests

I. Validity:

A. What does the test
measure (content)?

Four: 1) Reading Comprehension; 2)
Word Recognition; 3) Arithmetic Com-
putation; and 4) Arithmetic Problems

Part 1: Primarily literal compre-
hension of silent reading as mea-
sured by multiple choice questions.

Part 2: Word meaning in context.
Students must complete a sentence
with the appropriate word out of
a choice of 4.

Part 3: Ability to add, subtract,
divide and multiply whole numbers,
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B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

2. With what other
tests or instru-
ments was this
test correlated?

What is the corre-
lation coefficient?

What does the cri-
terion test measure?

3. What is the ratio-

decimals, some fractions and mea-
sures. Ability to recognize the
meaning of +, -, x.

Part 4: Ability to read sentences
and recognize appropriate answers
expressed in math symbols. Reqiires
knowledge of time relationships,
money relationships and symbols,
linear measures, and arithmetic
operations.

About 1/3 of the items are practical
problems. Most test straight compu-
tation or numerical concept. To
correct for guessing, students are
penalized for incorrect answers.
This helps to insure accuracy of
scores.

Criterion (Predictive validity) for
Reading Sections only. Exhibits no
validity for other uses besides
placemert into vocational categories
cited in study.

Unknown.

With exhibited ability to complete
skills training in several manpower-
training classes.

Coefficients range from .63 to .94.
Most of the coefficients fall in
the .70's. This indicates that a
specific score on the survey is an
accurate predictor of ability to
complete a skills training class
in a specific topic. (Grade Equiva-
lent scores from other tests could
not be used for this prediction since
grade equivalents from other tests
have not been correlated with those
on the ABE Student Survey.)

This test was not correlated with
another achievement test to estab-
lish the validity of scores for
purposes other than prediction.

That tests designed for children
nale for the test? were inadequate for placing ABE
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C. What skills does your
program want to mea-
sure?

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers,
critics and users of
the test said about
the test?

II. Standardization Sample:

A. What was the composi-
tion of persons on
whom the test was
standardized?

students, for measuring their growth
and for preparation for life.

To be answered by program.

To be answered by program.

Dorothy C. Atkins thinks not. See
review in Buro's 7th Mental Measure-
ments Yearbook.

To be answered by program.

Reviews from Buro's 7th Mental Mea-
surements Yearbook, by Dorothy C.
Atkins and A.N. Hieronymous, indicate
poor test construction, vague stan-
dardization procedures, and question-
able validity and reliability. Since

no criterion test was used to estab-
lish ncrms, grade-equivalents appear
too arbitrary. Hieronymous concludes:
"This bettery might be useful in
administering and conducting Adult
Basic Education programs, but it
meets few of even the minimum stan-
dards for test publication."

The exact procedures used to deter-
mine grade equivalents for raw
scores were not described. It is

unclear how grade equivalents were
determined from a sampling composed
entirely of out-of-school adults.

Negro, Caucasian, and Mexican-Ameri-
can ABE students in Detroit and No.
Carolina. The students were of
varied ages and came from urban and
rural areas. (Unclear whether norms
were revised after use with students
from No. Carolina or whether differ-
ent populations were used to arrive
at norms for each form.)
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B. How large was the sample? Total exact figure is not stated.

C. From what geographic
regions was the sam-
ple drawn?

D. Are local norms avail-
able?

E. In what terms are the
norms reported (grade
level, age, etc.)?

F. Are students similar
to those in your pro-
gram represented in

the sample?

III. Reliability:

A. Is a reliability coef-
ficient reported?

B. What is this coeffi-
cient?

C. What type of reliabil-
ity coefficient was
reported?

D. What was the composi-
tion of the groups for
whom reliability coef-
ficients were computed?

E. Is a standard error of
measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
to ts, are time limits
fixed or flexible?

B. What is the total time
needed to score the
test?

C. Can the subtests be
administered at dif-
ferent times?

Detroit. Later used with non-
urban students in No. Carolina.

Unknown.

Raw scores, grade equivalents, per-
centiles, and standard scores.

To be answered by program.

Yes.

Ranged from .73 to .96 depending
upon time interval between ff-: and
post-testing.

Equivalent form.

10 percent of the forming population.

No.

'None.

Flexible.

About 3 minutes for each part.

Yes.
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D. Will the test consume a
reasonable portion of
program/student time?

E. What qualifications
are needed to adminis-
ter the test?

F. Is it group adminis-

tered?

G. Are the directions
easily followed by
students?

H. Does the manual con-
tain guides for using
and interpreting the
scores?

I. Are separate answer
sheets avaiable?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,

for adults?

N. What is the background
of the authors and pub-
lishers?

0. Is the format attrac-
tive and easy to follow?

To be answered by program.

Knowledge of test procedure and

scoring.

Yes.

Yes. Sample exercises clarify

directions.

Yes. In terms of predictive

validity.

Yes. IBM type.

0- 8.

Authors felt the need for a test
designed especially for adults.
Test constructed at Skill Center

in Detroit.

Form A published in 1966; Form B

in 1967.

Test designed especially for the
adult illiterate below 4th grade-

level.

Monroe Neff has been active in
Adult Education as the Director of

the Division of Continuing Educa-
tion in New York and as past-presi-
dent of NAPCAE.
Dr. Elvin Rasof has served as Direc-

tor of the In-School Youth Work-
Training Program in Detroit.
Follett Publishing Co. publishes
many materials for adults.

Yes.

P. Is the print size appro- Use of all capital letters for begin-

priate? ning level reading sections makes
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Q. What are the components
to be initially pur-
chased?

R. What parts of the test
are reusable and which
must be repurchased?

those sections harder to read as
the students are unable to use
configuration clues to decipher
words.

Manual, multiple copies of test
booklets for Forms A & B. Two
booklets per form. Answer sheets.
Scoring templates.

If answers are recorded in the book-
lets, they cannot be reused. If

IBM Answer Sheets are used, book-
lets are reusable.
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Adult Basic Learning Examination, Level I

General Information:

Adult Basic Learning Examination
(ABLE), Level I

1. Title and level

2. Author Bjorn Karlsen, Richard Madden, and
Eric F. Gardner

3. Publisher Harcourt, Brace, and World, Inc.
757 3rd Ave., New York, N.Y. 10017

4. Date of Publication 1967

5. Cost $17.50 pkg/35 test booklets, Adminis-
trator's Handbook & Answer Key
included

6. Time for Adminis- Work time is approximately 2 hrs.,10
tration min. Additional time must be allowed

for distribution of materials, giv-
ing directions, etc.

7. Number of forms of the
test

Two - Form A and Form B

8. Type of test Battery of Achievement Tests

9. Skill range Grade levels 1-4

10. Sections, parts, sub- Test 1: Vocabulary
teats Test 2: Reading

Test 3: Spelling

Test 4: Arithmetic
Part A: Computation
Part B: Problem Solving

I. Validity:

A. What does the test
measure (content)?

Spelling (dictated).
Vocabulary (sentences and completion

choices dictated - no reading
involved).

Reading Comprehension (choosing one
of three choices for a missing
word in a sentence or paragraph.
No time limit).

Arithmetic Computation (operations
with whole numbers. No time
limit).
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B. What type of validity
does it exhibit?

1. From what sources
were the test
items drawn?

2. With what other
tests or instru-
ments was this
test correlated?

What is the corre-
lation coefficient?

What does the cri-
terion test measure?

3. What is the ratio-
nale for the test?

C. What skills does your
program want to mea-
sure?

D. Examine the test itself.

1. Do the test items
appear appropriate

Arithmetic Problem Solving (dictated -
testee chooses from possible answers
given in the test booklet. Mostly
one-step whole number and money
computations and "common sense"
problems. No reading involved.
No time limit).

Criterion, construct.

Adult educators.

Stanford Achievement Test.

Vocabulary: .60; Reading: .62;

Spelling: .76; Computation: .71;

Problem Solving: .73.

Word Meaning, Paragraph Meaning,
Spelling, Arithmetic Computation,
Arithmetic Concepts, and Arithme-
tic Applications.

The examination was developed in
consultation with a variety of peo-
ple working with the many facets of
adult education and was written
according to the following general
guidelines: 1) Content which is
adult oriented; 2) Measurement of
achievement as low as first grade;
3) Format which does not appear
childish and is easy to follow;
4) Coverage of only the fundamental
areas; efficient in use of time;
5) Simplicity of administration for
teachers with relatively limited
experience in testing.

To be answered by program.
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for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers,
critics, and users of
the test said about
the test?

To be answered by program.

To be answered by program.

To be answered by program.

Three reviews of ABLE, Levels I and
II, by A.N. Hieronymous, Edward B.
Fry, and James W. Hall, are included
in Buro's 7th Mental Measurements
Yearbook. Some weaknesses they point
out are: 1) The type of item used
in the reading test excludes such
comprehension skills as generaliza-
tion, getting the main idea, and
interpretation of author's inten-
tion (Hieronymous); 2) ABLE I should
be used for Grade Levels 3-8 (Fry);
3) No test is provided for assessing
capitalization, punctuation, and
usage skills (Hieronymous).

Hieronymous concludes, however, "This
is a well-conceived, well-constructed
battery which should serve very well
the purposes for which it was intended.
Because it was developed specifically
for use with adult groups, because
of supporting data presented in a
professional manner, and because of
its generally high quality, the ABLE
is recommended for use over the Adult
Basic Education Student Survey or
the Tests of Adult Basic Education"

Comments by users of ABLE I includes:

1.The reading test tends to yield
inflated scores.

2.It is particularly useful for
testing persons with limited liter-
acy skills, since the vocabulary
and arithmetic problems tests
require no reading of the student.
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II. Standardization Sample:

A. What was the composi-
tion of the persons on
whom the test was
standardized?

B. How large was the sam-
ple?

C. From what geographic
regions was the sam-
ple drawn?

D. Are local norms avail-
able?

E. In what terms are the
norms reported (grade
level, age, etc.)?

F. Are students similar
to those in your pro-
gram represented in
the sample?

III. Reliability:

A. Is a reliability coef-
ficient reported?

B. What is this coeffi-
cient?

C. What type of relia-
bility coefficient
was reported?

D. What was the composi-
tion of the group for
whom reliability coef-
ficients were computed?

Children from Grades 2,3,4 and 5,
drawn from four school systems in
four states, providing a wide range
of ability, but with a preponderance
of pupils below average in academic
achievement.

4000: 1000 from each grade.

From four states (not specified).

To be answered by program.

Number correct converted to grade
score. In addition, stanines are
given for No. Carolina Prison
Inmates, Connecticut ABE students
and Norfolk, Va. ABE students, in
a supplementary report.

To be answered by program.

Yes, for 7 groups (see D below).
Given for Vocabulary, Reading, Spell-
ing, Computation, Problem Solving,
and Total Arithmetic - None given
for the total battery.

For 3rd and 4th graders they range
from .73 to .95; median .91. For
adult groups, they range from .84
to .98; median .93.

Split-half.

Seven groups: 3rd graders, 4th
graders, Job Corps Enrollees,
Hartford-New Haven ABE Students,
No. Carolina Prison Inmates,
Connecticut ABE Students, Norfolk,
Va. ABE Students.
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E. Is a standard error of
measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
tests, are time limits
fixed or flexible?

B. What is the total time
needed to score the
test?

C. Can the subtests be
administered at dif-
ferent times?

D. Will the test consume a
reasonable portion of
program/student time?

E. What qualifications
are needed to adminis-
ter the test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual con-
tain guides for using
and interpreting the
scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

Yes, for each subtest, fdr the Job
Corps Enrollees and the Hartford-
New Haven ABE Students.

Range from 1.5 to 3.1; median 2.4.

Flexible.

About 20-30 minutes.

Yes.

To be answered by program.

Paraphrased from the Handbook: Insofar
as it is possible, all tests should
be administered by person familiar
to the students in order to guarantee
a relaxed, non-threatening atmosphere
for testing and to ensure that the
examiner's enunciation, regional accent
and speech patterns will be familiar
to the students, especially in the
dictated tests.

Yes.

The Handbook suggests that additional
proctors be present to give individual
assistance. Since the tests are not
timed, students who are slow in under-
standing directions are not penalized.

Yes.

No.

Grade levels 1-12.
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K. What is the origin of Unknown.
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and pub-
lishers?

0. Is the format attrac-
tive and easy to fol
low?

P. Is the print size
appropriate?

Q. What are the compo-
nents to be initially
purchased?

R. What parts of the test
are reusuable and
which must be repur-
chased?

First published in 1967 - No revi-
sions have been made.

The test was cc,signed specifically
for undereducated adults.

The authors are psychologists, and
have experience in developing other
widely-us'. 1 achievement tests. Drs.

K,-,r1sen arr; Gardner have backgrounds
in AEE. Harcourt, Brace, and World
is a reputable test publisher, having
proauced a number of widely-used
tests.

Fry says yes in Buro's 7th Mental
Measurement Yearbook.

Yes.

Test booklets, Administrator's Hand-
book, answer key.

Test booklets are consumable.
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Adult Basic Learning Examination, Level II

General Information:

Adult Basic Learning Examination
(ABLE), Level II

Bjorn Karlsen, Richard Madden, and

1.

2.

Title and level

Author
Eric F. Gardner

3. Publisher Harcourt, Brace & World, Inc., 757
3rd Ave., New York, N.Y. 10017

4. Date of publication 1967

5. Cost $18.00 pkg/35 test booklets, Adminis-
trator's Handbook & Answer Key
included

6. Time for adminis-
tration

Work time is approximately 2 hrs.,
15 min. Additional time must be
allowed for distribution of mate-
rials, giving directions, etc.

7. Number of form of

the test

Two - Form A and Form B

8. Type of test Battery of Achievement Tests

9. Skill range Grade levels 5-8

10. Sections, parts, sub- Test 1: Vocabulary

tests Test 2: Reading
Test 3: Spelling
Test 4: Arithmetic

Part A: Computation
Part B: Problem Solving

I. Validity:

A. What does the test
measure (content)?

Vocabulary (sentences and completion
choices dictated - no reading
involved).

Reading Comprehension (choosing one
of three choices for a missing
word in a sentence or paragraph.
No time limit).

Spelling (dictated).

Arithmetic Computation (primarily
computations with whole numbers
and fractions, with some percentage,
equations, and negative numbers).
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B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

2. With what other
tests or instru-
ments was this
test correlated?

What is the corre-
lation coefficient?

What does the cri-
terion test measure?

3. What is the ratio-
nale for the test?

C. What skills does your
program want to mea-
sure?

D. Examine the test
itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

Arithmetic Problem Solving (computa-
tion with whole numbers, money,
fractions, decimals, percentage,
and graph reading).

Criterion, construct.

Adult educators.

Stanford Achievement Test.

Vocabulary: .65; Reading: .76;

Spelling: .82; Computation: .75;

Problem Solving: .66.

Word Meaning, Paragraph Meaning,
Spelling, Arithmetic Computation,
Arithmetic Concepts, and Arithmetic
Applications.

The examination was developed in
consultation with a variety of peo-
ple working with the many facets of
adult education and was written
according to the following general
guidelines: 1) Content which is
adult oriented; 2) Measurement of
achievement as low as first grade;
3) Format which does not appear
childish and is easy to follow;
4) Coverage of only the fundamen-
tal areas; efficient in use of time;
5) Simplicity of administration for
teachers with relatively limited
experience in testing.

To be answered by program.

To be answered by program.
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2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers,
critics and users of
the test said about
the test?

II. Standardizeldon Sample:

A. What was the composi-
tion of the persons on
whom the test was stan-
dardized?

B. How large was the
sample?

C. From what geographic
regions was the sample
drawn?

D. Are local norms avail-
able?

E. In what terms are the
norms reported (grade
level, age, etc.)?

F. Are students similar
to those in your pro-
gram represented in the
sample?

III. Reliability:

A.

B.

Is a reliability coef-
ficient reported?

What is this coeffi-
cient?

To be answered by program.

To be answered by program.

See Buro's reviews and comments
under ABLE I, page 56.

Children from Grades 5,6, and 7,
drawn from four school systems in
four states, providing a wide range
of ability, but with a preponderance
of pupils below average in academic
achievement.

WOO: 1000 from each grade.

From four states (not specified).

Number correct converted to grade
score. In addition, stanines are
given for No. Carolina Prison Inmates,
Connecticut ABE Students, and Norfolk,
Va. ABE Students, in a supplementary
report.

Yes, for 7 groups. (See D below.)
Given for Vocabulary, Reading, Spelling,
Computation, Problem Solving, and
Total Arithmetic. No coefficients
are given for the total battery.

For 6th and 7th graders, they range
from .60 to .96; median .89. For
adult groups, they range from .82
to .97; median .91.
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C. What type of reliabil-
ity coefficient was
reported?

D. What was the composi-
tion of the group for
whom reliability coef-
ficients were computed?

E. Is a standard error of
measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
tests, are time limits
fixed or flexible?

B. What is the total time
needed to score the
test?

C. Can the subtests be
administered at dif-
ferent times?

Split-half.

Seven groups: 6th Graders, 7th
Graders, Job Corps Enrollees,
Hartford-New Haven ABE Students,
No. Carolina Prison Inmates,
Connecticut ABE Students, Norfolk,
Va. ABE Students.

Yes, for each subtg!:It, for the Job
Corps Enrollees and the Hartford-
New Haven ABE Students.

Range from 1.6 to 3.0; median 2.3.

Flexible.

About 20-30 minutes?

Yes.

D. Will the test consume To be answered by program.
a reasonable portion of
program/student time?

E. What qualifications
are needed to adminis-

the test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

Paraphrased from the Handbook: Inso-
far as it is possible, all tests
should be administered by a person
familiar to the students in order to
guarantee a relaxed, non-threatening
atmosphere for testing and to ensure
that the examiner's enunciation,
regional accent, and speech patterns
will be familiar to the students,
especially in the dictated tests.

Yes.

The Handbook suggests that additional
proctors be present to give individual
assistance. Since the tests are not
timed, students who are slow in under-
standing directions are not penalized.
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H. Does the manual con-
tain guides for using
and interpreting the
scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and
publishers?

0. Is the format attrac-
tive and easy to fol-
low?

P. Is the print size
appropriate?

Q. What are the compo-
nents to be initially
purchased?

R. What parts of the test
are reusable and which
must be repurchased?

Yes.

No.

Grade levels 1-12.

Unknown.

First published in 1967 - No revi-
sions have been made.

The test was designed specifically
for undereducated adults.

The authors are psychologists, and
have experience in developing other
widely-used achievement tests. Drs.
Karlsen and Gardner have backgrounds
in ABE. Harcourt, Brace & World is
a reputable test publisher, having
produced a number of widely-used
tests.

Fry says yes in Buro's 7th Mental
Measurement Yearbook.

Yes.

Test booklets, Administrator's Hand-
book, answer keys.

Test booklets are consumable.
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Adult Basic Learning Examination, Level III

General Information:

Adult Basic Learning Examination
(ABLE), Level III

Bjorn Karlsen, Richard Madden and

1.

2.

Title and level

Author

Eric F. Gardner

3. Publisher Harcourt, Brace & World, Inc., 757
3rd Ave., New York, N.Y. 10017

4. Date of publication 1971

5. Cost Test booklets, Administrator's Hand-
book included: $17.50; 35 IBM 1230
Answer Sheets: $2.80; IBM 1230
Answer Key: 804 each

6. Time for administra- Work time is approximately 3 hrs., 30
tion min. Additional time must be allowed

for distribution of materials, giving
directions, etc.

7. Number of forms of
the test

Two - Form A and Form B

8. Type of test Battery of Achievement Tests

9. Skill range Grade levels 9-12

10. Sections, parts, sub- Test 1: Vocabulary
tests Test 2: Reading

Test 3: Spelling
Test 4: Arithmetic

Part A: Computation
Part B: Problem Solving

I. Validity:

A. What does the test
measure (content)?

Vocabulary (sentences dictated - testee
chooses from four words given in
test booklet. No reading necessary).

Spelling (indicating incorrectly
spelled words - multiple choice).

Reading Comprehension (comprehension
questions on paragraphs and a fac-
simile of a newspaper's front page.
The multiple choice items test
ability to comprehend explicitly
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B. What type of validity
does it exhibit?

1. From what sources
were the test
items drawn?

2. With what other
tests or instru-
ments was this
test correlated?

What is the corre-
lation coefficient?

What does the cri-
terion test measure?

3. What is the ratio-
nale for the test?

stated facts, make inferences, draw
conclusions and recall specific
information).

Arithmetic Comprehension (primarily
operations with whole numbers,
fractions, decimals, measures, and
percents; also includes ratios,
negative numbers, series, appli-
cation of number properties, square
roots, algebraic equations, and
operations with exponential num-
bers. Multiple choice).

Arithmetic Problem Solving (primarily
involving arithmetic computation,
reading of graphs, and measures;
also includes a variety of other
concepts and skills. Multiple
choice).

Criterion, construct.

Adult educators.

Three subtests of Stanford Achieve-
ment Test, Advanced Battery, Form W.

Correlations between ABLE III Subtests
and Stanford Subtests for each of
seven groups are given: some for

ABLE Form A, and some for ABLE Form B.
Coefficients for similar subtests
range from .53 tc .90 with most of
them over .75.

Spelling, Reading, and Numerical
Competence.

The examination was developed in con-
sultation with a variety of people
working with the many facets of adult
education and was written according
to the following general guidelines:
1) Content which is adult oriented;
2) Measurement of achievement from
first grade through high school level;
3) Format which does not appear
childish and is easy to follow; 4)
Coverag.: of only the fundamental
areas; efficient in use of time; 5)
Simplicity of administration for
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C. What skills does your
program want to measure?

D. Examine the test
itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers,
critics and users of
the test said about
the test?

II. Standardization Sample:

A. What was the composi-
tion of the persons on
whom the test was
standardized?

B. How large was the sam-
ple?

C. From what geographic
regions was the sam-
ple drawn?

D. Are local norms avail-
able?

E. In what terms are the
norms reported (grade
level, age, etc.)?

F. Are students similar to
those in your program
represented in the sam-
ple?

teachers with relatively limited
experience in testing.

To be answered by program.

To be answered by program.

To be answered by program.

To be answered by program.

Review of ABLE III is not included
in Buro's 7th Mental Measurement
Yearbook.

High school students in Grades 10
and 12.

1050.

Communities in Florida, Massachusetts,
and Minnesota, chosen in order to
provide a sample with a wide range
of ability, socio-economic background
and geographical location, partici-
pated in this phase of the research.

To be answered by program?

Number correct converted to grade
score. In addition, percentiles
and stanines for Grades 9 through
12, and for each adult group given.

To be answered by program.
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III. Reliability:

A. Is a reliability coef-
ficient reported?

B. What is this coef-
ficient?

C. What type of relia-
bility coefficient
was reported?

D. What was the composi-
tion of the group for
whom reliability coef-
ficients were computed?

Yes, for Vocabulary, Spelling, Read-
ing, Computation, Problem Solving,

and Total Arithmetic for each of the
7 groups. None given for the total
battery.

Range from .75 to .96, with most
of them over .86.

Equivalent form.

Besides the groups of 10th and 12th
Graders, 5 adult groups totaling
775 persons were included. They con-
sisted of High School Equivalency
candidates, vocational training stu-
dents, and W.I.N. program students
in Kansas, Louisiana, Tennessee,
New Jersey and Newfoundland.

E. Is a standard error Yes, in raw scores for each subtest,
of measurement reported? for each group.

F. What is it?

IV. Practicality:

A. In administering the
tests, are time limits
fixed or flexible?

B. What is the total
time needed to score
the test?

C. Can the subtests be
administered at dif-
ferent times?

Range from 2.7 to 4.4; median 3.3.

Flexible.

About 10 minutes, if IBM answer
sheets are used.

Yes.

D. Will the test consume To be answered by program.
a reasonable portion of
program/student time?

E. What qualifications
are needed to adminis-
ter the test?

F. Is it group adminis-
tered?

Ability to follow directions exactly
as given in the Administrator's Hand-
book.

Yes.
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G. Are the directions
easily followed by
students?

H. Does the manual con-
tain guides for using
and interpreting the
scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and
publishers?

0. Is the format attrac-
tive and easy to fol-
low?

P. Is the print size
appropriate?

Q. What are the compo-
nents to be initially
purchased?

R. What parts of the test
are reusable and which
must be repurchased?

If directions are given properly,
few students on this level will
have difficulty.

Yes.

Yes.

Grade levels 1-12.

Unknown.

First published in 1971.

The test was designed specifically
for undereducated adults.

The authors are psychologists, and
have experience in developing other
widely-used achievement tests. Drs.

Karlsen and Gardner have backgrounds
in ABE. Harcourt, Brace & World is
a reputable test publisher, having
produced a number of widely-used
tests.

Yes.

Yes.

Test booklets, Administrator's Hand-
book, answer keys.

Test booklets are consumable.

P744
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Fundamental Achievement Series

General Information:

Fundamental Achievement Series

George K. Bennett and Jerome E. Doppelt

1.

2.

Title and level

Author

3. Publisher The Psychological Corp., 304 E. 45th
St., New York, N.Y. 10017

4. Date of publication 1968

5. Cost Set of 25 complete tests, tapes,
scoring keys, manual: $21.00;
Specimen Set (no tapes): $1.00

6. Time for administra-
tion

1 hour

7. Number of forms of the
test

Two: A and B

8. Type of test Achievement

9. Skill range Basic literacy to 8th Grade level

10. Sections, parts, sub-
tests

Test 1: Verbal; Test 2: Numerical

I. Validity:

A. What does the test
measure (content)?

Verbal: Several types of test items
are utilized to measure practical
verbal ability. These include:
ability to identify the correct
bus to a designated destination;
ability to derive meaning from
signs; ability to identify price
of menu items; to use an apartment
house directory and others. Answers
involve factual as well as infer-
ential skill. Easy and difficult
items are throughout the test.

Numerical: Test items require the
practical use of math skills.
Items include the ability to under-
stand time and money relationships;
to translate words into number
symbols; to comprehend charts and
tables; to compute math problems;
to understand word problems.



B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

2. With what other
tests or instru-
ments was this
test correlated?

What is the corre-
lation coefficient?

Group
Designated by number

Criterion, construct. Only validity
information that pertains to both
Forms A and B is cited. Additional
information on the validity of Form
A is available in the manual.

Items similar to those encountered
by adults in their everyday life
were used on the test. These include
menus, schedules of varying sorts,
telephone directories, radio announce-
ments, sales slips, checks, charts
and tables.

1) Differential Aptitude Tests (Form
A) Numerical Ability.

2) Gates Reading Survey (Form 3)
Comprehension.

3) Personnel Tests for Industry
(Form S) Group A, Group B.

4) Stanford Achievement Test (Forms
W and X) Paragraph Meaning,

Arithmetic Computations.

All of the above studies utilized
adults from anti-poverty training
programs in New York and another
eastern city.

Correlation coefficients were also
computed for performance criteria
which included supervisors' ratings,
teachers' ratings, counselor ratings,
and student attendance from several
different programs.

Only correlations with total scores
will be reported here. Further
detailed information is available
in the 1970 manual supplement.

Correlation with FAS
Total Score (V & N) except
where otherwise indicated.

1 .59

2 .53

3a .45

3b .67

4PM .64 (with verbal section only)
4AC .57 (with numerical section only)

Other correlations ranged from .04
to .63.
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What does the cri-
terion test measure?

3. What is the ratio-
nale for the test?

C. What skills does your
program measure?

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want

to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers,
critics and users of
the test said about
the test?

72

The Differential Aptitude Test yields
scores for verbal reasoning, numerical
ability and a combined score.

The Gates Reading Survey provides a
grade level score for comprehension.

For information on the Stanford
Achievement, see review on IRPI and
ABLE in this publication.

That a test composed of items thought
to be familiar to both advantaged
and disadvantaged persons would
yield useful information for making
decisions relative to employment
for disadvantaged persons. Validity
studies conducted have sought to
establish test validity for this use.

To be answered by program.

To be answered by program.

To be answered by prosram.

To be answered by program.

Buros' reviewers (7th Mental Measure-
ments Yearbook) cited the lack of an
item analysis of the test items to
determine which are difficult items,
questioned the small number of per-
sons in the reliability studies,
and criticized the lack of validity
information. Although the reviewers
criticized the Psychological Corp.
for the lack of its usual psycho-
metric information, they observed
that this test showed promise as a
tool for educational and vocational
placement of the disadvantaged.
Reviews were done by Norman Fredericksen
and Lewis R. Aiken.



II. Standardization Sample:

A. What was the compc
tion of the persons on
whom the test was stan-
dardized?

B. How large was the
sample?

C. From what geographic
regions was the sam-
ple drawn?

D. Are local norms
available?

E. In what terms are the
norms reported (grade
level, age, etc.)?

F. Are students similar
to those in your pro-
gram represented in the
sample?

III. Reliability:

A. Is a reliability coef-
ficient reported?

In standardizing this test, several
specific groups were utilized. The
findings were not consolidated.
This procedure allows the examiner
to relate each person's ability to
that of a specified group, and to
make decisions based on this rela-
tionship.

For Form A, standardization infor-
mation was computed for Negro and
White stud,-.ts in a southern city
school system for grades 6,8,10 and
12; for Negro and White students
in a northern city school system
for grades 6,8 and 10; and for appli-
cants and employees in a sDathern
food processing plant. For Forms
A and B, standardization information
was computed for steel plant produc-
tion employees in a western city,
for service employees at a southern
hospital, for employees in private
anti-poverty training programs in
two cities, and for trainees in pub-
lic anti-poverty programs in several
locations.

Each sample was composes of at least
100 persons or more. For Forms A
and B, the total number for verbal
was 1175, for numerical 1181, and
for combined scores 1174.

From western, northern, southern
and eastern areas.

The manner of reporting the norms
in small groups is equivalent to
local norms.

Percentiles, raw scores.

Yes.
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B. What is this coef-
ficient?

C. What type of reli-
ability coefficient
was reported?

D. What was the composi-
tion of the group for
whom reliability coef-
ficients were. computed?

E. Is a standard error of
measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
tests, are time limits
fixed or flexible?

Several are reported for each form.
For Form A, split-half reliability
was reported for six different groups.
The correlations for total FAS scores
ranged from .84 to .97 with most in
the .90's. Correlations for verbal
and numerical sections alone were
lower. Four studies were also done
to assess test-retest reliability.
The coefficients for total scores
were .96,.94,.72 and .92. Split-
half reliability for Form B was com-
puted for three groups of 100 per-
sons each. The correlation coeffi-
cients for total FAS scores were
.97,.97, and .95. Test-retest reli-
ability for Form B was studies in
one instance to test reliability
over time. This study yielded a
coefficient of .82 for the total
score. One study to assess equiva-
lent form reliability yielded a
coefficient of .86. No coefficients
were reported for a second study
of equivalent form reliability.

Split-half, test-retest, equivalent
form.

Samplings from those in the standardi-
zation sample.

Yes.

Form A: FAS Verbal ranges from 2.5
to 4.1; Numerical ranges
from 2.3 to 4.1; Total ranges
from 3.4 to 5.1.

Form B: FAS Verbal ranges from 3.9
to 4.0; Numerical ranges
from 3.0 to 3.1; Total ranges
from 4.8 to 5.4.

Fixed.
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B. What is the total
time needed to score
the tests?

C. Can the subtests be
administered at dif-
ferent times?

D. Will the test consume a
reasonable portion of
program/student time?

E. What qualifications
are needed to adminis-

ter the test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual contain
guides for using and
interpreting the scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and pub-
lishers?

0. Is the format attrac-
tive and easy to fol-
low?

About 10 minutes.

Verbal and numerical tests can be
administered separately.

Ability to operate a tape recorder.
For scor:ng,the examiner should
study the manual for accurate inter-
pretation of scores.

Yes.

Generally, yes. Directions are
pre-taped. Assistance for students
who do not follow directions is
difficult.

Yes.

No.

Designed to :ne0asure practical ver-
bal and numerical ability of persons
who have not completed school.

Unknown.

Initial publication in 1968.

Especially designed for adults.

Unknown.

Yes.

0"
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P. Is the print size
appropriate?

Q. What are the compo-
nents to be initially
purchased?

R. What parts of the test
are reusable and which
must be repurchased?

Type is of acceptable size for adult
reading. Parts of the test are
printed in all capital letters.

Manual, booklets, scoring templates,
and tapes for each form.

Test booklets must be repurchased.
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Iowa Tests of Educational Development, Forms A-4 and Y-4

General Information:

Iowa Tests of Educational Develop-
ment, Forms X-4 and Y-4

E.F. Lindquist and Leonard S. Feldt

Science Research Associates, 259

1.

2.

3.

Title and level

Author

Punlisher

E. Erie Street, Chicago, Ill. 60611

4. Date of publication 1963

5. Cost Full battery test booklets - $26.70/
25; Individual test booklets -

$4.05/25; IBM Answer Sheets -

$36.90/500; (Examiner's Manuals
and an answer key are included with
answer sheets.)

6. Time for administra-
tion

About 1 hour for each test

7. Number of forms of
tne test

Two - X-4 and Y-4

8. Type of test Achievement

9. Skill range Grades 9-12

10. Sections, parts, sub- Test 1: Understanding of Basic
tests Social Concepts

Test 2: General Background in the
Natural Sciences

*Test 3: Correctness and Appropriate-
ness of Expression

*Test 4: Ability to do Quantitative
Thinking

*Test 5: Ability to Interpret Read-
ing Materials in the Social
Studies

*Test 6: Ability to Interpret Read-
ing Materials in the Natural
Sciences

*Test 7: Ability to Interpret Lit-
erary Materials

Test 8: General Vocabulary
Test 9: Use of Sources of Infot-

mation

*Found to be of particular value for use in GED Programs due to
their similarity to the five GED tests.



I. Validity:

A. What does the test
measure (content)?

me'

Test 1: Knowledge of facts involv-
ing historical developments
before and after World War
II; geography; economics;
sociology; federal, state
and local government:
organization and powers;
definition and understanding
of social studies terms;
and other topics.

Test 2: In the areas of biology,
physics, chemistry, and
earth sciences: ability
to recall facts and defi-
nitions; to interpret con-
cepts, laws, principals,
facts, and conclusions;
to recognize cause-and-
effect relations, and draw
conclusions; and other
science-related skills.

Test 3: Ability to choose the most
appropriate manner of
expression, including
colloquialisms and words
often confused; grammar
in context, including verb
forms, pronoun forms, sen-
tence structure, and word
and sentence order; and
writing skills including
capitalization, paragraph-
ing, conventions in letter
writing, and especially

punctuation. (Format is

similar to GED Test format.)

Test 4: Ability to read and solve
problems involving opera-
tions with fractions, per-
cent, volume, area, units
of measurement, ratio and
proportion, averages,
variability, angular rela-
tionships, evalua'ln of
formulas, roots and powers,
operations with signed
numbers, oust and profit,
interpretation of verbal
statements, rate, linear
interpolation, symbolic
representation, solution
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of equations, verbaliza-
tion of decimals, place
value, number series,
approximate computation
and computational short-
cuts, graphic representa-
tion, table reading, and
graph reading. (No parti-
cular emphasis on any one
of the above.)

Test 5: In the area of social
studies: ability to com-
prehend what is stated
in a selection (to locate
and understand important
facts, to restate ideas
in new words and recognize
valid examples, and to
recognize the central
thought and define the
problem under discussion);
Ability to interpret what
is implied in a selection
(to evalUate the importance
of ideas, to recognize
simple relationships, to
draw valid inferences, to
extrapolate presented
ideas to new but related
situations, to deduce
immediate conclusions and
consequences); ability to
analyze and evaluate a
selection critically (to
recognize generalized
relationships between
principal ideas; to demon-
strate awareness of the
writer's motives, approach,
biases, argumentative
techniques, and point of
view; to judge the rele-
vance of facts for the
author's conclusions; to
derive principal conclu-
sions and generalizations
from the selection, etc.)

Test 6: In the area of natural
sciences: ability to.com-
prehend the content of the
selection (to restate ideas
in new words and illustrate
general principles, to
recognize relationships,
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assess the importance of
facts, summarize ideas,
and draw valid inferences);
ability to draw immediate
conclusions from experi-
mental results; ability
to analyze and interpret
an experiment as a whole
(to define the problem
of an experiment and to
differentiate hypotheses,
assumptions, date, and
conclusions; to judge the
relevance of facts for
conclusions; to use back-
ground knowledge to
explain aspects of an
experiment; to derive
principal conclusions and
generalizations not directly
stated, etc.)

Test 7: In reading literary mate-
rials: ability to compre-
hend and interpret the
content of selections (to
restate ideas in new words;
to interpret figures of
speech; to recognize sim-
ple relationships, draw
inferences, and grasp the
main thought of a selec-

tion; to understand the
significance of specfic
words or phrases in the
light of literary context);
ability to analyze and
appreciate the elements
of literary works (to
understand the relation-
ships between ideas and
the function of individual
ideas in relation to the
total context; to grasp
the structure of a selec-
tion and appreciate char-
acterization; to evaluate
an author's purpose, point
of view, and attitudes;
to recognize the style
and literary techniques
used in the development
of a passage and appreciate
its mood, tone, and emotion).

0
r.
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B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

2. With what other
tests or instru-
ments was this
test correlated?

Test 8: Ability to recognize the
meaning of words commonly
encountered in reading
by choosing one of four
words that means the same
as a given word in the
context of a phrase.

Test 9: Ability to utilize appro-
priate sources of infor-
mation, including the
dictionary, thesaurus,
library card catalog, ency-
clopedia, yearbook, almanac,
compedia, periodicals,
references pertaining to
literary works, social
practices and conventions,
parts of a book, atlases,
maps, globes, Readers'
Guide to Periodical Liter-
ature and governmental
sources of information.

Refer to Interpretive Supplement
(Catalog #7-767) and How to Use
the Test Results: A Manual for
Teachers and Counselors (Catalog
#7-758) for more detailed infor-
mation on the content of each test.

Content, predictive, concurrent
and construct.

Unknown.

a) Correlations of 9-Grade ITED.
Composite Scores with ten other
measure of high school achieve-
ment, including Graduation vs.
Nongraduatic,n, Rank in Gradua-
ting Class, Social Studies Aver-
age, Science Average, English
Average, Mathematics Average,
Grade 9 Grade-Point Average,
and Cumulative Grade-Point Aver-
age through Grade 12.

b) Correlations of ITED Composite
Scores at various high school
grade levels with College Fresh-
man grades at nine institutions.

c) Correlations of ITED Composite
Scores with high school grades
at various levels. Tests
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What is the corre-
lation coefficient?

included are: ACE Psychological
Examination, California Test
of Mental Maturity, Henmon-Nelson
Tests of Mental Ability, Otis
Quick-Scoring Mental Ability
Tests, Tests of Educational Abil-
ity.. (Total Scores), and Primary
Mental Abilities (Total Score).

a) The ten coefficients range from
.45 to .73, with a median of .63.

b) The seventeen coefficients range
from .40 to .77, with a median
of .61.

c) The seven coefficients range
from .50 to .72, with a median
of .64.

d) The twelve coefficients range
from .572 to .848, with a
median of .781.

What does the cri- Tests mentioned in d) above are
terion test measure? generally designed to measure aspects

of intelligence rather than
achievement.

3. What is the ratio-
nale for the test?

Designed to measure a number of
highly general skills believed to
be of lasting importance in adult
life. They were not devised to
serve as course examinations in
the various areas of secondary
school curriculum.

C. What skills does your To be answered by program.
program measure?

D. Examine the test
itself.

1. Do the test items To be answered by program.
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items To be answered by program.
well constructed?

3. Are they free from To be answered by program.
ambiguity?
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E. What have reviewers,
critics and users of
the test said about
the test?

II. Standardization Sample:

A. What was the composi-
tion of the persons on
whom the test was

standardized?

Reviews from Buro's 6th Mental Mea-

surements Yearbook: Ellis Batten
Page states that ITED is one of
the most widely-used measures of
achievement ever designed. It is

on some counts one of a number of

nearly perfect instruments. Alex-

ander G. Wesman criticizes the lack
of information on ITED's validity
and reliability, and the unsub-
stantiated claims for use of test

results. However, he supports the
publisher's claim that ITED pro-
vides a comprehensive and depend-
able description of the general
educational development of the
high school student, at least with
respect to all broad aspects of
educational development that are

readily measurable. He suggests,
however, that ITED is too compre-
hensive a test for yearly use,
and that administration of the
battery once in a student's
career is sufficient. Additional

comments: This test was designed
and standardized for high school
students. It has been found use-

ful as a predictor of an adult
student's ability to pass the GED

test. Tests 3-7 of ITED are simi-
lar in format and content to the
five GED tests. Experience has
shown that a standard score of
13 on Tests 3-7 is a good predic-
tor of a score of 45 on each of
the corresponding GED Tests.
(Follow the time limits for the
full-length version in the ITED
manual.)

Public school students in grades

9-12. Participants were drawn
from all geographic areas of the

U.S. A stratified sample was
chosen in accord with geographic
region and size of secondary

school enrollment.

B. How large was the 51,098.

sample?
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C. From what geographic
regions was the sam-
ple drawn?

D. Are local norms
available?

E. In what terms are the
norms reported?

F. Are students similar
to those in your pro-
gram represented in
the sample?

III. Reliability:

A. Is a reliability coef-
ficient reported?

B. What is the coeffi-
cient?

C. What type of reliabil-
ity was reported?

D. What was the composi-
tion of the group for
whom reliability coef-
ficients were computed?

New England, Mideast, Great Lakes,

Plains, Southeast, Southwest, Rczky
Mountains, Far West. Forty-nine
states included.

Local norms are provided to princi-
pals whose school has tests scored
by SRA.

Raw scores, standard scores, per-
centile ranks. Standard score
scale ranges from 1-35 for use
in assessing change.

To be answered by program.

Several are reported.

Ranges for subtests from .82 to
.96. Median
.98 or .99.

.90.

Range

For full battery

Median

Test 1 .84-.93 .89

2 .85-.93 .90

3 .86-.93 .90

4 .82-.91 .88

5 .82-.92 .89

6 .85-.93 .91

7 .82-.92 .90

8 .92-.96 .94

9 .83-.92 .88
Full Battery .98
Tests 1-8 .98-.99

Split-half.

For the full battery: Answer sheets
selected from those processed in
the 1960 Iowa State High School Test-
ing Program. For the partial battery:
Selected from midwestern schools
in 1960-62. Both included students
from Grades 9-12. In all over 10,000
answer sheets were analyzed.
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E. Is.a standard error of Yes.

measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
tests, are time limits
fixed or flexible?

B. What is the total
time needed to score
the test?

C. Can the subtests be
administered at dif-
ferent times.

D. Will the test consume
a reasonable portion of
program/student time?

E. What qualifications
are needed to adminis-
ter the test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual contain
guides for using and
interpreting the
scores?

Ranges from .99-.62 for the complete
battery; from 1.21-2.71 for indivi-
dual tests (includes full version
and classroom version).

Average for Tests 1-8 is 1.71 stan-
dard score units.

Fixed. The battery may be given
either as a full length version
requiring approximately one hour
per test, or as a somewhat shorter
class period version requiring
about 40 minutes per test.

About 10 minutes. Machine-scoring
is also available.

Yes.

To be answered by program.

Ability to follow directions.

Yes.

Yes.

Yes. However, this is done primarily
in terms of high school students.
See How to Use the Test Results: A
Manual for Teachers and Counselors
(Catalog # 7-758) a 1 Manual for
the School Administrator (Catalog
# 7-1127).

I. Are separate answer Yes.

sheets available?
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J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and
publishers?

0. Is the format attrac-
tive and easy to fol-
low?

P. Is the print size
appropriate?

Q. What are the compo-
nents to be initially
purchased?

R. What parts of the test
are reusable and which
must be repurchased?

There is only one test level, span-
ning Grades 9-12.

Unknown.

A revision of
was published
Tests 5,6 and
into one test
the test does

Form X-4, Form X-5,
in 1971. Because
7 have been combined
in the new edition,
not resemble the GED

(High School Equivalency) Test to
the extent that Form X-4 does.

None.

Science Research Associates is a
reputable test publisher which has
produced a number of widely-used
tests and other educational mate-
rials. Information on the authors
is not readily available.

Yes.

Yes.

Test booklets, and answer sheets.
Examiner's Manuals and Answer Keys
accompany the answer sheets. Other
supporting materials may be pur-
chased.

Answer sheets must be repurchased.
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Metropolitan Achievement Tests, 1958 Edition

General Information:

1. Title and level

2. Authors

Metropolitan Achievement Tests, Elemen-
tary, Intermediate, Advanced and High
School Batteries, 1958 Edition

Elementary, Intermediate and Advanced
Batteries: Walter N. Durost, Harold
H. Bixler, Gertrude H. Hildreth,
Kenneth W. Lund and J. Wayne Wright-
stone; High School Battery; Walter
N. Durost (General Editor), William
H. Evans, James D. Leake, Howard A.
Bowman, Clark Cosgrove, John G. Read

3. Publisher Harcourt Brace Jovanovich, Inc.,
Test Department, 757 3rd Ave.
New York, N.Y. 10017

4. Date of publication Elementary, Intermediate, Advanced:
Form Ali- 1958;'B - 1959; C - 1961;

D - 1962; (Int. & Adv. only)

5. Cost Complete Battery Costs:

Elementary:
Consumable test booklets $11.00/35

Intermediate:
Comsumable test booklets $14.00/35

6. Administration time

Reusable test booklets $14.00/35
Answer sheets $8.40/35 sets

Advanced:
Consumable test booklets $14.50/35
Reusable test booklets $14.80/35
Answer sheets $8.40/35 sets

High School:
Reusable test booklets $13.90/35
Answer sheets $8.90/35 sets

See catalog for prices of other com-
ponents needed for the test. Partial
battery booklets, as well as separate
booklets for certain sub-tests, such
as reading and math, are also available

Partial Complete

Elementary N.A. 2 Hrs., 27 Min.

Intermediate 3 Hrs., 17 Min. 3 Hrs'., 57 Min.

sr:
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Partial Complete

Advanced 3 Hrs., 27 Min. 4 Hrs., 7 Min.
High School N.A. 5 Hrs., 15 Min.

Note: Additional time must be
allowed for distributing and
collecting materials and for
giving directions

7. Number of forms Elementary - 3; Intermediate - 4;
Advanced - 4; High School - 1

8. Type of test Achievement batteries

9. Skill range Grades 3-13:

Elementary - Grades 3-4
Intermediate - Grades 5-6
Advanced - Grades 7-9
High School - Grades 9-13

10. Sections, parts, sub- Elementary:
tests Word Knowledge

Word Discrimination
Reading
Spelling
Language

Usage
Punctuation
Capitalization

Arithmetic Computation
Arithmetic Problem Solving & Concepts

Intermediate & Advanced Partial
Battery:

Word Knowledge
Reading
Spelling
Language

Usage
Parts of Speech
Punctuation
Capitalization

Language Study Skills
Arithmetic Computation
Arithmetic Problem Solving & Concepts
Social Studies Study Skills

Complete Battery also includes Social
Studies Information and Science
High School:

Reading
Spelling
Language Arts
Language Study Skills



I. Validity:

A. What does the test
measure?

Social Studies Study Skills
Social Studies Vocabulary
Social Studies Information
Mathematical Computation & Con-
cepts

Mathematical Analysis & Problem
Solving

Scientific Concepts & Understandings
Science Information

Word Knowledge: ability to select
from four or five choices the
word which best defines a given
word.

Word Discrimination: ability to
select a word needed to complete
a sentence from among several
words of similar sound elements.

Reading: ability to correctly
answer multiple choice questions
about short paragraphs or longer
selections.

Spelling: in the elementary battery,
the ability to correctly spell
words dictated orally; Intermedi-
ate, Advanced, High School:
ability to recognize whether or
not a word used in context is
correctly or incorrectly spelled;
if incorrect, the ability to
write the correct spelling.

Language Usage: words, punctuation,
capitalization are used within
a sentence context. Testees must
identify whether or not underlined
items are used correctly or incor-
rectly. If incorrect, the testee
must write the correct form or
identify how to correct the
error. A section on the advanced
tests also requires the ability
to identify the part of speech
of an underlined word or phrase
in a sentence.

Language-Study Skills: ability to
decide the correct dictionary
definition for words used in con-
text; ability to exhibit knowledge
of other dictionary skills - sylla-
bication, use of guide words,
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B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

2. With what other
tests or instru-
ments was this
test correlated?

accent, letter sounds, alphabeti-
cal order; ability to identify
the best source of information
for given topics.

Social Studies Study Skills: ability
to categorize social studies words
according to a few broad topics.

Social Studies Information: ability
to select the best of'four pos-
sible answers to short questions
about social studies.

Scientific Concepts & Understanding:
ability to categorize science
terms under a brnader-concept
term. Also, ability to select
words which will complete short
paragraphs relating to science.

Sciente Information: .ability to
select the best of four possible-
answers to short questions about
science.

Arithmetic Computation: ability
to complete arithmetic problems.

Mathematical Computation t4 Concepts:
ability to select the correct
answer for a math problem asked
in sentence format.

Arithmetic Problem Solving & Con-
cepts: ability to read and correctly

select one of'four possible
answers to questions related to
arithmetic; ability to read, deci-
pher and compute word problems.

Mathematical Analysis & Problem
Solving: ability to read, decipher

and compute word problems.

Content validity.

Inclusion of items was based on
a detailed outline of material from
a wide variety of sources that cited
important goals and outcomes subject
by subject, and grade by grade.
The outline is based on an analysis
of textbooks, courses of study, and
expert formulations of the goals
of instruction in the elementary
and secondary education.

Information not available.



What is the corre-
lation coefficient?

What does the cri-
terion test measure?

3. What is the ratio-
nale for the test?

C. What skills does your
program want to measure?.

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
Abilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers,
critics and users of
the test said about
the test?

Information not available.

Information not available.

The tests attempt to measure those
outcomes of instruction which,
according to authoritative judg-
ment and consensus of current
practice, are the important goals
of elementary and secondary educa-
tion.

To be answered by program.

To be answered by program.

To be answered by program.

To be answered by program.

Reviews from Buro's 6th & 7th Mental
Measurements Yearbooks by Paul L.
Dressel, Henry S. Dyer, Warren G.
Findley, H. Alan Robinson, O.F.
Anderhalter, E.W. Hamilton, Elizabeth
Hagen and Frank B. Womer,,indicate:
- The tests are lacking in the num-
ber of items that require critical
thinking and problem solving. Most
of the questions on the Arithmetic
Prozlem Solving and Concepts tests
are very routine verbal problems;
not enough emphasis has been placed
on concepts, generalizations, and
understanding.
- The tests have not been sufficiently

up-dated to reflect current elemen-
tary and secondary curriculum.
- Neither in content level nor in

the range of cognitive objectives
are the tests adequate to provide
direction to teachers in the improve-
ment of instruction and the curriculum.
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II. Standardization Sample:

A. What was the composi-
tion of the persons
on whom the test
was standardized?

-Norms are not provided for the total
scores for each of the large blocks
of the curriculum, language arts
and mathematics.
-The Manual for Interpreting approaches

in quality and scope is a textbook
in educational measurement, with
particular application to the Metro-
politan Achievement Tests. It is
exceptionally well done.
- Although all tests at all levels
provide ample scales for reflecting
superior achievement, measurement
of poor learners is generally inade-
quate. For most subtests, the mini-
mum grade level for which norms
are offered is not much lower than
the score that could be obtained
by random guessing.
- The Metropolitan Achievement Test
is to be applauded for scope, both
vertical and horizontal.
-The use of DIC (Don't Know) response
option in the spelling and several
of the language usage sections of
the tests is of questionable value,
and can be the cause of distorted
scores, depending upon each tester's
instructions in this regard.
- The test booklets are attractive
and item positioning, type size and
coloring add to the readability.

Additional Comments:
- Items are clearly school and text-
book oriented. Care must be exer-
cised in using these tests with
adults, particularly the lower grade
levels, since the language is more
child oriented.
- The tests were designed and normed
for children.

-The fact that test content is out-
dated may make the test more appro-
priate for use with adults, since
it is more likely to reflect their
formal education.

For Elementary, Intermediate and
Advanced levels, factors of school
size, geographic location, type of
community, student intelligence,
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B. How large was the
sample?

C. From what geographic
regions was the sam-
ple drawn?

D. Are local norms
available?

E. In what terms are
the norms reported?

F. Are students similar
to those in your pro-
gram represented in
the sample?

III. Reliability:

A. Is a reliability coef-
ficient reported?

B. What is the coeffi-
cient?

and type of schcol system were con-
sidered in selecting the random
sample.

Students in 10th, 11th, and 12th
Grades, randomly selected from com-
munities having populations between
10,000 and 100,000, were included
for the High School sample.

The Primary through Advanced test
sample encompassed over 500,000
students in 225 school systems.

The High School battery included
more than 31,000 students in 29
school systems.

For the Elementary through Advanced
tests, the sample was drawn from 49
states representing four regions:
1) New England and Middle Atlantic;
2) North Central; 3) Southern; and
4) Pacific Coast. The High School
test sample was drawn from 19 states
representing the above four regions.

To be answered by program.

At each battery level, the raw scores
on all subtests are converted to a
set of normalized standard scores.
Percentiles and stanines can be
derived from standard scores.

To be answered by program.

Yes.

Ranges for all sub-tests

Elementary .61-.95
Intermediate .64-.96
Advanced .53-.95
High School .72-.99
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C. What type of reliabil-
ity was reported?

D. What was the composi-
tion of the group for
whom reliability coef-
ficients were computed?

E. Is a standard error
of measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
tests, are time limits
fixed or flexible?

B. What is the total time
needed to score the

test?

C. Can the subtests be
administered at dif-

ferent times?

D. Will the test consume
A reasonable portion of

program/student time?

For Elementary through Advanced:

Split-half.

For High School: Split-half; alter-

nate form.

Elementary: Four groups of 100 each
from grade 4.1 in a single school.

Intermediate: Four groups of 100
each from grade 6.1 in a single

school.
Advanced: Four groups of 100 each

from grade 8.1 in a single school.

High School: Split-half reliability.

Two groups of 100 each from grades
10 and 11 from two schools. Alter-

nate form reliability: Two esti=

mates based on a random sample
(N=393-585 for subtests) from
two' schools.

Yes.

Elementary: Median of raw scores
for subtests ranges from 1.7 to

3.5.

Intermediate: Median of raw scores
for subtests ranges from 1.3 to

3.0.

Advanced: Median of raw scores for
subtests ranges from 1.3 to 3.5.

High School: Form A: 1.4 to 3.5

raw score points of subtests.

Fixed.

Ten minutes if answer sheets are
used, thirty minutes if not. Machine

scoring available.

Yes, but a procedure is suggested
for administering subtests in a
series of sessions.

To be answered by program.
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E. What qualifications
are needed to adminis-
ter the test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

No specific qualifications are needed.
Explicit instructions are included
for all tests and subtests.

Yes.

Yes. Directions are well written.

H. Does the manual contain Yes. Each test has its own guides.
guides for using and
interpreting the
scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and
publishers?

0. Is the format attrac-
tive and easy to fol-
low?

Separate answer sheets are available
for the Intermediate, Advanced and
High School batteries.

Latter half of grade 1 through 12.

The first edition was published in
1932.

There is a new 1970 edition avail-
able.

None.

Walter N. Durost, General Editor:
Director, Division of Research and
Test Service, World Book Co.; Asso-
ciate Professor of Education, Boston
University; Director of Educational
Services, Pinellas County, Florida;
Special Consultant, Test Department,
Harcourt, Brace & World. Publisher
has wide and varied experience in
books and tests for children through
adults.

Yes.

P. Is the print size Yes.

appropriate?
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Q. What are the compo-
nents to be initially
purchased?

R. What parts of the
test are reusably
and which must be
repurchased?

Test booklets, scoring keys, and
manuals for administering. For
machine scoring, separate answer
sheets will have to be purchased
for Intermediate, Advanced, and High
School batteries.

Consumable booklets are available
for Elementary, Intermediate, and
Advanced batteries. Reusable
booklets are available for Inter-
mediate, Advanced, and High School
batteries. Answer sheets, if used,
must be repurchased.
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Tests of Adult Basic Education, Level E

General Informaticn:

1. Title and level Tests of Adult Basic Education (TABE),
Level E

2. Author Ernest W. Teigs and Willis W. Clark

3. Publisher California Test Bureau, A Div. of
McGraw-Hill Book Co., Del Monte
Research Park, Monterey, Calif. 93940

4. Date of publication 1967 (Adapted from 1957 Edition of
\California Achievement Tests, Upper
Primary Level, Forms W and X, 1963
norms)

5. Cost Test Booklets: (Scoring Key and
Administrator's Manual included)
$6.00/25; Answer Sheets:
IBM 1230: $1.50/25 (for each sub-
ject) or SCOREZE: $2.50/25 (for
each subject); Profile Sheets:
$1.00/25

6. Time for administration Time limits of subtests total 1
hour, 34 minutes. Additional time
must be allowed for giving direc-
tions, distributing materials, etc.

7. Number of forms of the
test

Two - Form 1 and Form 2.

8. Type of test Battery of achievement tests

9. Skill range Grade levels 2-3

10. Sections, parts, sub-
tests

Reading: Arithmetic

Vocabulary Reasoning
,(2 sections) (4 sections)

Comprehension Fundamentals
(3 sections) (4 sections)

I. Validity: Validity data is based on the Califor-
nia Achievement Tests, Upper Primary
Level, unless otherwise indicated.

A. What does the test Reading Vocabulary: 1) word recog-
measure (content)? nition (choosing the word pronounced
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B. What type of validity
does it exhibit?

1. From what sources
were the test
items drawn?

2. With what other
tests or instru-
ments was this
test correlated?

What is the corre-
lation coefficient?

by the tester from 3 words with dif-
fering initial,, middle, or final
sounds), and 2) word meaning (match-
ing words with their opposites).
Reading Comprehension: Following
simple directions, following direc-
tions requiring choice, knowing and
using parts of a book, reading a
bar graph, alphabetizi,ng, understand-
ing main ideas and sequences, under-
standing directly stated facts, and
drawing conclusions. Mostly mul-
tiple choice.
Arithmetic Reasoning: Writing and
recognizing number values (including
Raman numerals and money), telling
time to the half hour, knowing the
value of currency, knowing the mean-
ing of operational signs and abbre-
viations of terms used in measure-
ment, and working one and two-step
word problems involving small whole
numbers and money.
Arithmetic Fundamentals: Primarily
on basic number facts of the four
operations, but also includes the
use of zero; and of borrowing and
carrying in operations with whole
numbers.

Criterion.

From a consensus of professional
judgment about what constitutes the
basic skills in reading and arith-
metic. Details are not given.

California Short-Form Test of Mental
Maturity, 1963 Revision. (CTMM-SF,

1H, Grade 3).

Total Reading: .81; Total Arithme-

tic: .72; Total Battery: .81.

Coefficients are also given for sub-
tests ranging from .58 to .79. None
are given for the sections. The
Technical Report also shows corre-
lation with parts of the Iowa Tests
and Basic Skills and Metropolitan
Achievement Tests.
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What does the cri-
terion test measure?

3. What is the ratio-
nale for the test?

C. What skills does your
program want to mea-
sure?

D. Examine the test itself.

1. Do the tot items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers,
critics and users %A
the test said about
the test?

r'4'

The California Short-Form Test of
Mental Maturity is divided into
Language and Non-Language sections
each yielding an IQ and a mental
age. Standard scores, percentile
ranks, and stanines are also pro-
vided in the norms tables for four
factors: LogicfAl Reasoning, Numeri-

cal Reasc :Al Concepts, and
Memory.

TABE is designed to measure basic
skills, not content of the various
school subjects. An analysis of
learning difficulties provides infor-
mation which can enable the student
to progress toward greater profi-
ciency in using the basic number
and language skills required of him
daily in our society. Some changes
were made in revising the test
in order to make it more appealing
to adults.

To be answered by program.

To be answered by program.

To be answered by program.

To be answered by program.

Buro's 7th Mental Measurement, Year-
book includes reviews by A.N. Hierony-
mous and S. Alan Cohen. Both reviewers
express concern over the fact that
the TABE manuals contain no techni-
cal information on TABE or CAT, that
norms and other technical informa-
tion were not revised after revision
of the test, and that no adults are
included in the norming population.
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II. Standardization Sample:

A. What was the composi-
tier of the persons
on :,!nom the test was

standardized?

B. How large was the
sample?

C. From what geographic
region was the sam-
ple drawn?

D. Are local norms
available?

E. In what terms are the
norms reported (grade
level, age, etc.)?

F. Are students similar
to those in your pro-
gram represented in the
sample?

The question whether the content
is any more appropriate for adults
than are most other batteries devel-
oped for use in elementary schools.
Other comments on TABE include:
1) The two alternate forms for each
level should be regarded as para-
phrased rather than equivalent
(Hieronymous). 2) The Analysis
of Learning Difficulties encourages
the use to interpret raw scores
derived from small groups of items.
These scores are completely meaning-
less (Hieronymous). 3) The Practice
Exercises and Locator Test is a
most useful provision that might
reduce the effects of diverse cul-
tural background (Cohen).

Standardization data is based on
the California Achievement Tests,
Upper Primary. Level, unless other-
wise indicated. No data is avail-
able for TABE-E.

Norms are based on children, reportedly
chosen acccrding to a research
plan designed to control bias from
any one section of the country or
any one type of educational pro-
gram or school system. Details of
the research plan are not included
in the Technical Report.

Between 1,000 and 1,500 from each
grade (Grades 2 and 3), i.e., between
2,000 and 3,000 children. Exact
numbers are not reported.

Reportedly from a variety of regions
of the United States. Details are
not included in the Technical Report.

For TABE, in raw scores converted
to grade equivalents.
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III. Reliability:

A. Is a reliability coef-
ficient reported?

B. What is this coeffi-
cient?

Test

Total Reading
Total Arithmetic
Total Battery

Reliability information is based on
California Achievement Tests, Upper
Primary Level, Form W, wpich corre-
sponds to Form 1 of TABE E. No
reliability data is available for
other forms of the test, or for
TABE E.

Yes.

Internal
Consistency
(Split-half)

Test-Retest

.94 .73

.96 .44

.98 .61

Split-half coefficients are given
for subtests, ranging from .88 to
.95. Test-retest coefficients
given for subtests range frc:n .38
to .71. No coefficients are given
for the sections.

C. What type of reliability 1) Internal consistency (split-half)
coefficient was coefficients.
reported? 2) Test-retest coefficients.

(See supplementary page on TABE,
P.118, for inter-level correlations.)

D. What was the composi- 1)

tion of tLe group for
whom reliability coef-
ficients were computed? 2)

E. Is a standard error of
measurement reported?

F. What is it?

Split-half coefficients are based
on 131 primary students in a
single system, Grade 2.7.
Test-retest coefficients are
based on two administrations of
the same test to 90 students in
a single system, Grades 2.8 and
3.8.

Yes.

Total Reading: 0.2; Total Arithme-
tic: 0.2; Total. Battery: 0.1; SE's
are given for subtests, ranging from
0.1 to 0.2. None are given for the
sections.
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IV. Practicality:

A. In administering the
tests, are time limits
fixed or flexible?

B. What. is the total time
needed to score the
test?

C. Can the subtests be
administered at dif-
ferent times?

D. Will the test consume
a reasonable portion of
the program/student time?

E. What qualifications
are needed to adminis-
ter the test?

F. Is it group adminis-
tered?

G. Are the directions

easily followed by
students?

H. Does the manual con-
tain guides for using

and interpreting the
scores?

I. Are separate answer
sheets available?

Fixed.

A minimum of 15 minutes. Consider-
ably more time is required for trans-
ferral of information to profile
sheet and use of the Analysis of
Learning Difficulties.

Yes, a break may be taken after
any timed subsection. It is rec-
ommended that the Reading and Arith-
metic sections be administered in
2 different sittings, or that at
least a break be given between the
sections.

To be answered by program.

No special qualifications, except
ability to follow directions exactly
as given in the manual.

Yes.

Students who answer less than 5
items correctly on the Locator Test
will have, difficulty because they
cannot read. Such students should
not he given the test. Most students
on this level have difficulty answer-
ing multiple-choice questions.
Extreme care should be taken in
giving directions and giving indi-
vidual assistance in the mechanics
of the test to students who need
help.

Very little. The Analysis of Learn-
ing Difficulties, found on the
reverse side of the student profile
sheet, is helpful in determining
specific difficulties of the student..

No.
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J. What is the range for
the test series?

K. What is the origin of
the test?

L.- How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and pub-
lishers?

Grade levels 2-9.

Consensus of professional judgment
about what constitutes the basic
skills in reading and mathematic.

Tests of Adult Basic Education, pub-
lished in 1967 through minor revi-
sions of the California Achievement
Test, has not been revised since
that time. California Achievement
Tests were revised in 1970.

Some of the juvenile vocabulary was
elminated, the Language Test omitted
and the title and cover of the test
was changed.

California Test Bureau is a reput-
able test publisher, having produced
a number of widely-used tests. The
authors have designed a number of
the CTB's tests.

0. Is the format attrac- Yes.
tive and- easy to follow?

P. Is the print size appro- Yes.

priate?

Q. What are the compo-
nents to be initially
purchased?

R. What parts of the test
are reusable and which
must be repurchased?

Test booklets, profile sheets (if
desired), answer keys, Practice
Exercises and Locator Test (if
desired), and Examiner's Manuals.

Test booklets, profile Sheets, and
Practice Exercises and Locator Tests
are consumable. Answer keys and
Examiner's Manuals are reusable.
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Tests of Adult Basic Education, Level M

General Information:

1. Title and level Tests of Adult Basic Education (TARE),
Level M

2. Author Ernest W. Tiegs and Willis W. Clark

3. Publisher California Test Bureau, A Div. of
McGraw-Hill Book Co., Del Monte .

Research Park, Monterey, Calif. 93940

4. Date of publication 1967. (Adapted from 1957 Edition

of California Achievement Tests,
Elementary Level, Forms W and X,
1963 norms)

5. Cost Test Booklets: $7.40/25 (Adminis-

trator's Manual included); Answer
Sheets: IBM 1230: $1.50/25 (for

each subject) or SCOREZE: $2.50/25
(for each subject); Profile Sheets:
$1.00/25; Scoring Stencils: $2.25/

set

6. Time for administration Time limits of subtests total 2
hours, 38 minutes. Additional time
must be allowed for giving directions,
distributing materials, etc.

7. Number of forms of the

test

Two - Form 1 and Form 2

8. Type of test Battery of Achievement Tests

9. Skill range Grade levels 4-6

10. Sections, parts,
subtests

Reading

Vocabulary
(4 sections)
Comprehension
(3 sections)

I. Validity:

Arithmetic Language

Reasoning Mechanics
(3 sections) of English

Fundamentals (3 sections)

(4 sections) Spelling

(1 section)

Validity data is based on the Califor-

nia Achievement Tests, Elementary
Level, unless otherwise indicated.
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A. What does the test
measure (content)?

B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

Reading Vocabulary: Choosing one of
4 words that means the opposite of a
given word. Involves math, science,
social science, and general vocabu-
lary.

Reading Comprehension: Following
directions, reference skills (includ-
ing knowing the parts of a book,
reading graphs and maps, alphabetiz-
ing, using an index), getting the
main idea, sequence of events, draw-
ing conclusions, and finding facts.
Nearly P.11 multiple-choice.

?- ithmetic Reasoning: Changing words
,.:yid Roman numerals to Arabic numer-

als, choosing the smallest of 4 num-
bers (involving whole numbers,
fractions, decimals, and percents),
knowing symbols and abbreviations
involved in operations and measures,
one and two-step word problems
primarily involving whole numbers
and measures. All multiple-choice.
Arithmetic Fundamentals: Computa-
tions primarily involving whole num-
bers and fractions. All multiple-
choice.
Mechanics of English: Capitalizacion
(indicating words in a sentence that
should be capitalized - proper nouns
and first words of sentences and
quotations); punctuation (telling
whether a period, comma, question
mark, quotation mark, or no-punctua-
tion is needed in specified places
in a letter and in a story); usage
(choosing one of two words that
should be used in a sentence - fri-
marily correct forms of pronouns
and verbs - and recognizing complete
sentences); Spelling (choosing incor-
rectly spelled words). All multiple-
choice.

Criterion.

From a consensus of professional
judgment about what constitutes
the basic skills in reading, lan-
guage, and arithmetic. Details
are not given.

105

115



2. With what other
tests or instru-
ments was this
test correlated?

What is the corre-
lation coefficient?

What does the cri-
terion test measure?

3. What is the ratio-
nale for the test?

C. What skills does your
program want to measure?

D. Examine the test itself.

1. Do the test items
appear appropriata
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

California Short-Form Test of Mental
Maturity, 1963 Revision, (CTMM-SF-2,
Grade 4).

Total Reading: .80; Total Arithmetic:
.63; Total Language: .74; Total
Battery: .81. Coefficients are
also given for subtests, ranging
from .43 to .78. None are given
for the sections. The Technical
Report also shows correlation with
parts of the Iowa Tests of Basic
Skills and Metropolitan Achievement
Tests.

The California Short-Form Test of
Mental Maturity is divided into Lan-
guage and Non-Language sections each
yielding an IQ and a mental age.
Standard scores, percentile ranks,
and stanines are also provided in
the norms tables for four factors:
Logical Reasoning, Numerical Reason-
ing, Verbal Concepts, and Memory.

TABE is designed to measure basic
skills not content of the various
school subjects. An analysis of
learning difficulties provides infor-
mation which can enable the student
to progress toward greater profi-
ciency in using the basic number
and language skills required of him
daily in our society. Some minor
changes were made in revising the
test in order to make it more
appealing to adults.

To be answered by program.

To be answered by program.

To be answered by program.

To be answered by program.
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E. What have reviewers,
ctitics and users of
the test said about
till test?

II. Standardization Sample:

A. What was the composi-
tion of the persons on
whom the test was
standardized?

B. How large was the
sample?

C. From what geographic
regions was the
sample drawn?

D. Are local norms avail-
able?

E. In what turns are the
norms reported (grade
level, age, etc.)?

F. Are students similar
to those in your pro-
gram represented in the
sample?

III. Reliability:

A. Is a reliability coef-
ficient reported?

See summary of Buro's reviews for
TABE E, p. 99. Additional comment:
The advantage of this test over its
competitors is the inclusion of a
language test (Hieronymous).

Standardization data is based on
the California Achievement Tests,
Elementary Level; unless otherwise
indicated.

Norms are based on children, reportedly
chosen according to a research plan
designed to control bias from any
one section of the country or any
one type of educational program or
school system. Details of the
research plan are not included in
the Technical Report.

Between 1,000 and 1,500 from each
grade (Grades 4,5, and 6) i.e.,
between 3,000 and 4,500 children.
Exact numbers are not reported.

Reportedly from a variety of regions
of the United States. Details are
not included in the Technical Report.

For TABE, in raw scores converted
to grade equivalents.

Reliability information is based on
California Achievement Tests, Elemen-
tary Level, Form W, which corresponds
to Form 1 of TABE. No reliability
data is available for other forms
of the test.

Yes.
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B. What is this coeffi-
cient?

Test Split -hat Test-Retest
4.8-5.8 5.8-6.8

Total Reading .95 .86 .88

Total Arithmetic .87 .84 .83

Total Language .96 .84 .83

Total Battery .97 .91 .92

Split-half coefficients are given
for subtests, ranging from .78 to
.95. Test-retest coefficients for
subtests range from .70 to .84.
No coefficients are given for the
sections.

C. What type of relia- 1. Internal consistency (split-half)
bility coefficient coefficients.

was reported? 2. Test-retest coefficients. (See

supplementary page on TABS, page
for inter-level correlation.)

D. What was the composi-
tion of the group for
whom reliability coef-
ficients were computed?

E. Is a standard error of
measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
tests, are time limits
fixed or flexible?

B. What is the total
time needed to score
the test?

1. Split-half coefficients are based
on 384 elementary school students
in a single system, Grade 5.1.

2. Test-retest coefficients are
based on two administrations of
the same test to two groups of
students, each in a single sys-
tem: 90 students, Grades 4.8
and 5.8, and 125 students, Grades
5.8 and 6.8.

Yes.

Total Reading: 0.3; Total Arithme-
tic: 0.3; Total Language: 0.2;

Total Battery: 0.2; SE's are given
for subtests, ranging from 0.3 to
0.5. None are given for the sections.

Fixed.

A minimum cE 15 minutes per test
if Scoreze or IBM Answer Sheets
with transparent scoring stencils
are used; longer if answers are
written in the booklets. For

11s
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C. Can the subtests be
administered at dif-
ferent times?

D. Will the test consume
a reasonable portion of
program/student time?

E. What qualifications
are needed to adminis-
ter the test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual con-
tain guides for using
and interpreting the
scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

transferral of information to tie
profile sheet and use of the Analy-
sis of Learning Difficulties con-
siderably more time is required.
Machine scoring is available.

Yes, a break may be taken after any
timed subsection. It is recommended
that the Reading, Arithmetic, and
Language sections be administered
in 3 different sittings, or that
at least a break be given between
the sections.

To be answered by program.

No special qualifications, except
ability to follow directions exactly
as given in the manual.
S. Alan Cohen states, "Group adminis-
tered California tests have about
the easiest administration instruc-
tions of all standardized tests of
this kind." (See Buro's 7th Mental
Measurements Yearbook.)

Yes.

Use of IBM Answer Sheets can be dif-
ficult for some adult students.
Administration of Practice Exercises
and Locator Test should eliminate
most problems on this level, if
directions are given properly.

Very little. The Analysis of Learn-
ing Difficulties found on the
reverse side of the profile sheet
is helpful in determining possib:.e
areas of difficulty for each student.
No technical data is included in
the TABE Manual.

Scoreze and IBM 1230 Answer Shees
with transparent scoring stencil::
are available. Answers may also
be written in the test booklets.

Grade levels 2-9.
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K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and pub-
lishers?

O. Is the format attrac-
tive and easy to fol-
low?

P. Is the print size
appropriate?

Q. What are the compo-
nents to be initially
purchased?

R. What parts of the test
are reusable and which
must be repurchased?

Consensus of professional judgment
about what constitutes the basic
skills in reading, arithmetic, and
language.

Tests of Adult Basic Education, pub-
lished in 1967 through minor revi-
sion of the California Achievement
Tests, has not been revised since
that time. California Achievement
Test was revised in 1970.

Some of the juvenile vocabulary was
eliminated, and the title and
cover of the test was changed.

California Test Bureau is a reput-
able test publisher, having pro-
duced a number of widely-used tests.
The authors have designed a number
of CTB's tests.

Answer sheets are sometimes diffi-
cult for students to follow.

Type on IBM Answer Sheets is too
small for some students.

Test booklets, answer sheets (if
desired), profile sheets (if desired),
answer keys, Practice Exercises and
Locator Test (if desired), and
Examiner's Manuals.

Test booklets, may be reused if
answer sheets are used. Answer
keys and Teacher's Manuals are
reusable. Other components are
consumable.

r 9.0
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Tests of Adult Basic Education, Level D

General Information:

Tests of Adult Basic Education
(TABE), Level D

1. Title and level

2. Author Ernest W. Tiegs and Willis W. Clark

3. Publisher California Test Bureau, A Div. of
McGraw-Hill Book Company, Del Monte
Research Park, Monterey, Calif. 93940

4. Date of publication 1967. (Adapted from 1957 Edition
of California Achievement Tests,

Junior High Level, Forms W and X,
1963 norms)

5. Cost Test Booklets: $7.40/25 (Adminis-
trator's Manual included); Answer
Sheets: IBM 1230: $1.50/25 (for
each subject) or SCOREZE: $2.50/25
(for each subject); Profile Sheets:
$1.00/25; Scoring Stencils: #2.25/
set

6. Time for administra-
tion

Time limits of subtests total 2 hrs.,
56 min. Additional time must be
allowed for giving directions, dis-
tributing materials, etc.

7. Number of forms of
the test

Two - Form 1 and Form2

8. Type of test Battery of achievement tests

9. Skill range Grade levels 7-9

10. Sections, parts,
subtests

I. Validity:

Reading Arithmetic Language

Vocabulary Reasoning Mechanics
(4 sections) (3 sections) of English
Comprehension Fundamentals (3 Sections,
(3 sections) (4 sections) Spelling

(1 section)

Validity data is based on the Califor-
nia Achievement Tests, Junior High
Level, unless otherwise indicated.
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A. What does the test
measure (content)?

Reading Vocabulary: Choosing one
of 4 words that means the opposite
of a given word. Involves math,
science, social science, and general
vocabulary.
Reading Comprehension: Following
directions, reference skills (includ-
ing knowing and using the parts of.
a book, reading graphs and maps,
using an index and the table of con-
tents, and using the library and
encyclopedia), getting the main idea,
sequence of events, drawing conclu-
sions, and finding facts. All
multiple-choice.

Arithmetic Reasoning: Changing words
and Roman numerals to Arabic numerals,
choosing the smallest of 4 numbers
(involving whole numbers, fractions,
decimals, and percents), knowing
symbols and abbreviations involved
in operations and measures, knowing
formulas, operations with positive
and negative numbers, solving sim-
ple algebraic equations; and word
problems, mostly two-step, primarily
involving whole numbers, measures,
and percentage.
Arithmetic Fundamentals: Computa-
tions primarily involving whole num-
bers, fractions and decimals.
Mechanics of English: Capitaliza-
tion (indicating words in a sentence
that should be capitalized--proper
nouns and first words of sentences
and quotations); punctuation (tell-
ing whether a comma, question mark,
single or double quotation mark,
apostrophe, or no punctuation is
needed in specified places in a
letter and in a story); usage (choos-
ing one of two words that should
be used in a sentence--primarily
correct forms of pronouns and verbs- -
knowing parts of speech, and recog-
nizing complete sentences); spelling
(choosing incorrectly spelled words).
All multiple-choice.

B. What type of validity Criterion.
does it exhibit?
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1. From what sources
were the test
items drawn?

2. With what other
tests or instru-
ments was this
test correlated?

What is the corre-
lation coefficient?

From a consensus of professional

judgment about what constitutes the
basic skills in reading, language
and arithmetic. Details are not
given.

California Short-Form Test of Men-
tal Maturity, 1963 Revision. (CimM-
SF-3, Grade 9).

Total Reading: .83; Total Arithme-
tic: .74; Total Language: .67;

Total Battery: .83; Coefficients
are also given for subtests, ranging
from .46 to .82. None are given
for the sections.

What does the cri- The California Short-Form Test of
terion test measure? Mental Maturity is divided into

Language and Non-language sections
each yielding an IQ and a mental
age. Standard scores, percentile
ranks, and stanines are also pro-
vided in the norms tables for
four factors: Logical Reasoning,
Numerical Reasoning, Verbal Con-
cepts, and Memory.

3. What is the ratio-
nale for the test?

C. What skills does your
program want to
measure?

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

TABE is designed to measure basic
skills, not content of the various
school subjects. An analysis of
learning difficulties provides
information which can enable the
student to progress toward greater
proficiency in using the basic
number and language skills required
of him daily in our society. Some
minor changes were made in revising
the test in order to make it more
appealing to adults.

To be answered by program.

To be answered by program.

19.,E
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2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers,
critics and users of
the test said about
the test?

II. Standardization Sample:

A. What was the composi-
tion of the persons on
whoni the test was
standardized?

B. How large was the
sample?

C. From what geographic
regions was the sample
drawn?

D. Are local norms
available?

E. In what terms are the
norms reported (grade
level, age, etc.)?

F. Are students similar
to those in your pro-
gram represented in
the sample?

III. Reliability:

114

To be answered by program.

To be answered by program.

See summary of Buro's reviews for
TABE E, page 99. Additional comment:
The advantage of this test over its
competitors is the inclusion of a
language test (Hieronymous).

Standardization data is based on
the California Achievement Tests,
Junior High Level, unless other-
wise indicated.

Norms are based on children, report-
edly chosen according to a research
plan designed to control bias from
any one section of the country or
any one type of educational program
or school system. Details of the
research plan are not included in
the Technical Report.

Between 1000 and 1500 from each
grade (Grades 7,8 and 9), i.e.,
between 3000 and 4500 children.
Exact numbers are not reported.

Reportedly from a variety of
regions of the United States.
Details are not included in the
Technical Report.

For TABE, in raw scores converted
to grade equivalents.

To be answered by program.

Reliability information is based on
California Achievement Tests, Junior
High Level, Form W, which corresponds
to Form 1 of TABE. No reliability
data is available for other forms
of the test.
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A. Is a reliability coef-
ficient reported?

B. What is this coef-
ficient?

Yes.

Test Slit -half Test-Retest
7.8-8.8 8.8-9.8

Total Reading .95 .95 .92
Total Arithmetic .94 .93 .90
Total Language .93 .91 .91
Total Battery .98 .97 .95

C. What type of reli-
ability coefficient
was reported?

Split-half coefficients are given
for subtests, ranging from .83 to
.93. Test-retest coefficients for
subtests range from .82 to .93.
No coefficients are given for the
sections.

1. Internal consistency (split-half)
coefficients.

2. Test-retest coefficients. (See
supplementary page on TABE page
for inter-level correlations.)

D. What was the composi- 1.

tion of the group for
whom reliability coef-
ficients were computed? 2.

E. Is a standard error of
measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
tests, are time limits
fixed or flexible?

Split-half coefficients are based
on 200 junior high school students
in a single system, Grade 8.1.
Test-retest coefficients are
based on two Administrations of
tne same test to two groups of
students, each in a single sys-
tem: 107 students, Grades 7.8
and 8.8, and 100 students, Grades
8.8 and 9.8.

Yes.

Total Reading: 0.4; Total Arithme-
tic: 0.4; Total Language: 0.5;

Total Battery: 0.2; SE's are given
for subtests, ranging from 0.5 to
0.7. None are given for the sections.

Fixed.
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B. What is the total
time needed to score
the test?

C. Can the subtests be
administered at dif-
ferent times?

D. Will the test consume
a reasonable portion of
the program/student time?

E. What qualifications
are needed to adminis-
ter the test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual con-
tain guides for using
and interpreting the
scores?

I. Are separate answer

A minimum of 15 minutes per test if
SCOREZE or IBM Answer Sheets with
transparent scoring stencils are
used; longer if answers are written
in the booklets. For transferral
of information to the profile sheet
and use of the Analysis of Learning
Difficulties considerably more time
is required. Machine scoring is
available.

Yes, a break may be taken after any
timed subsection. It is recommended
that the Reading, Arithmetic and
Language sections be administered
in 3 different sittings, or that
at least a break be given between
the sections.

To be answered by program.

No special qualifications, except
ability to follow direction's exactly
as given in the manual. S. Alan
Cohen states, "Group administered
California tests have about the
easiest administration instructions
of all standardized tests of this
kind." (See Buro's 7th Mental
Measurements Yearbook.)

Yes.

Use of IBM Answer Sheets can be dif-
ficult for some adult students.
Administration of Practice Exercises
and Locator Test should eliminate
all problems on this level, if
directions are given properly.

Very little. The Analysis of Learn-
ing Difficulties found on the reverse
side of the profile sheet is help-
ful in determining possible areas
of difficulty for each student.
No technical data is included in
the TABE manual.

SCOREZE and IBM 1230 answer sheets
sheets available? with transparent scoring stencils



J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and
publishers?

O. Is the format attrac-
tive and easy to follow?

P. Is the print size
appropriate?

Q. What are the compo-
nents to be initially
purchased?

R. What parts of the test
are reusable and which
must be repurchased?

are available. Answers may also
be written in the test booklets.

Grade levels 2-9.

Consensus of professional judgment
about what constitutes the basic
skills in reading, arithmetic,
and language.

Test of Adult Basic Education, pub-
lished in 1967 through minor revi-
sions of the California Achievement
Tests, has not been revis d since
that time. California Achievement
Tests were revised in 1970.

A few insignificant changes were
made in content and wording. The
title and cover of the test was
changed.

California Test Bureau is a reput-
able test publisher, having produced
a number of widely-used tests.
The authors have designed a number
of CTB's tests.

Answer sheets are sometimes difficult
for some students to follow.

Print size on IBM answer sheets is
too small for some students.

Test booklets, answer sheets (if
desired), profile sheets (if
desired), answer keys, Practice
Exercises and Locator Test (if
desired), Examiner's Manuals.

Test booklets may be reused if
answer sheets were used. Answer
keys and Examiner's Manuals are
reusable. Other components are
consumable.

1 9.'7
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SUPPLEMENTARY PAGE FOR TABE

A. Practice Exercises and Locator Test

The Practice Exercises are designed to provide experiences with
the mechanics of marking answers to objective test items on separ-
ate answer sheets,c'to develop some test-taking sophistication, and
to minimize the effects of diverse backgrounds of experience in
the use of objective tests and separate sheets.

The Locator Test is a short vocabulary test used to determine the
appropriate level of TABE for each individual. A transparent hand-
scoring stencil makes it possible to score the answer sheets for
a large group of students in less than 15 minutes so that the
examiner can readily determine the appropriate level to administer
to a particular examinee. Cut-off scores for each level of the
TABE series are provided in the section labeled "Interpretation
of Scores."

Cost: Tests $2.50/25 (Administrator's manual included); Answer
Sheets: $1.25/25; Scoring Stencils: 750 each.

B. Inter-level Correlations

Inter-level coefficients show the degree of equivalence of test
scores with adjacent levels. They determine the feasibility of
choosing a higher or lower test for retesting. One hundred,
nineteen students of third grade were tested on the Upper Pri-
mary Level, and a year later tested on the Elementary Level. One
hundred, three sixth grade students were tested on the Elementary
Level, and a year later on the Junior High Level. Results are
as follows:

Up. Pri. (Level E)
(Grade 3.8)

Elem. (Level M)
(Grade 4.8)

Elem. (Level M)
(Grade 6.8)

Jr. H. (Level D)
(Grade 7.8)

Total Reading .73 .89

Total Arithmetic .58 .87

Total Language .66 .82

Total Battery .72 .93

Coefficients for subtests on Level E/Level M range from .42 to
.73; on Level M/Level D range from .75 to .93. This data shows
that it is not statistically acceptable to compare scores on the
Level E test to scores on the Level M test, while it is fairly
acceptable to compare Level M to Level D.
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Wide Range Achievement Test

General Information:

The Wide Range Achievement Test

J. F. Jastak and S. R. Jastak

1.

2.

Title and level

Author

3. Publisher Guidance Associates
1526 Gilpin Avenue
Wilmington, Delaware

4. Date of Publication 1965, revised

5. Cost Test forms (pkg. 50): $4.25
Manual: $3.00
Specimen Set: $3.15

6. Time for Administration Between 20 and 30 minutes

7. Number of forms of the test One

8. Type of test Achievement

9. Skill Range Pre-school through college

10. Sections, Parts, Subtests Three: Spelling, Arithmetic, and Reading

I. . Validity:

A. What does the test
measure (content)?

B. What type of validity does
it exhibit?

1. From what sources were
the test items drawn?

Reading: The ability to recognize and
name letters, and pronounce
words.

Spelling: The ability to copy marks re-
sembling letters, writing the
name, and writing single words
to dictation.

Arithmetic: The ability to count and read
number symbols, solve oral
problems, and perform written
computations.

Criterion validity.

Not stated.
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2. With what other
tests or instru-
ments was this test
correlated?

3. What is the
rationale for
the test?

C. What skills does your
program measure?

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want to
measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers and
critics and users of the
test said about the test?

Numerous comparisons have been made with
intelligence tests such as the Wechaler
Intelligence Scales; achievement tests
such as the California Mental Maturity;
and reading tests such as the Wood-
Saugren and Stanford.

Designed as a measure for the basic
school subjects of reading, spelling and
arithmetic.

To be answered by program.

To be answered by program.

To be answered by program.

To be answered by program.

Two reviews of WRAT, by Jack C. Merwin
and Robert L. Thorndike, are included
in Buros' Seventh Mental Measurements
Yearbook. Both reviewers question its use
as an achievement test because of its
limited content. It provides only a
rough indication of three limited com-
ponents of educational achievement. The
individual user of the test must deter-
mine whether these components reflect
"achievement" in his program. Other
comments by Thorndike include: (1) It
should not be used for "the accurate
diagnosis of reading, spelling, and
arithmetic disabilities," as the authors
suggest. (2) Procedures for determining
validity and reliability data and norms
are questionable. (3) Strictness in
timing and in scoring could vary from
examiner to examiner, and thus produce
varying scores.
Comments by users of the test include:
1. It can be used for students on any

level, and it is not necessary to know
which level the student should take
before beginning to administer the
test.

2. WRAT is useful as a screening test.

120

nn



II,. Standardization Sample:

A. What was the composition
of the persons on whom
the test was standardized?

B. How large was the sample?

C. From what geographic
regions was the sample
drawn?

D. Are local norms avail-
- able?

E. In what terms are the
norms reported?

F. Are students similar to
those in your program re-
presented in the sample?

III. Realiability:

A. Is a reliability
coefficient reported?

B. What is the coefficient?

C. what type of reliability
was reported?

No attempt was made to obtain a represen-
tative sampling. Such a sampling was not
considered essential.

5,933 (2,970 males and 2,963 females)

Not specifically stated.

To be answered by program.

Raw scores, grade equivalents and percentiles
by age and subtest.

To be answered by program.

Yes.

Ranges in .90+ for all three subtests.

Split-half.

D. What was the composition Groups were selected to Ipresent probability
of the wup for whom distributions of achievements based on
reliability and co- normative data.
efficients were computed?

E. Is a standard error of
measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
tests are time limits
fixed or flexible?

B. What is the total time
needed to score the
test?

C. Can the subtests be
administered at dif-
ferent times?

Yes.

Ranges from 1.12 to 1.70 of raw scores for
the three subtests depending upon age.

Fixed for most parts.

Two to five minutes.

Yes.
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D. Will the test consume a
reasonable portion of
program/student time?

E. What qualifications are
needed to administer the
test?

F. Is it group administered?

To be answered by program.

Thorough knowledge of the testing procedure
is needed, particularly in pronunciation of
words in spelling and reading subtests.
A good basic understanding of tests and
measurements is needed to interpret test
results. A Buros reviewer, Jack C. Mersin,
states that he finds the administration
procedures confusing.

Some parts are administered individually,
others are group administered.

G. Are the directions easily
followed by students? Yes.

H. Does the manual contain
guides for using and
interpreting the scores?

Yes, manual is very complete in this respect.

I. Are separate answer sheets Student writes his answers in the four page

available? test booklet.

J. What is the range for Pre-school through college.

the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,

for adults?

N. What is the background
of the authors and
publishers?

0. Is the format attrative
and easy to follow?

P. Is the print size appro-
priate?

Was first standardized in 1936. It was

designed as an adjunct to tests of
intelligence and behavior adjustment.

1965.

Test was designed for adults and standardized
on adult populations

Authors and publishers have produced a mental
ability test and books on mental retardation
and measuring behavior.

Yes. Student actually writes words and performs

arithmetic computations.

Yes.

Q. What are the components Four page test booklets and Manual of

to be initially purchased? Instruction.
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R. What parts of the test
are reusable and which
must be repurchased?

Additional achievement tests

California Achievement Test

Test booklets are consumed at each testing
session.

that you may wish to obtain and review:

(1963 edition of High School level and 1970
edition of all levels)

California Test Bureau
Del Monte Research Park
Monterey, California 93940

Comprehensive Tests of Basic Skills (4 levels)

Iowa Tests of Basic Skills

Stanford Achievement Test

California Test Bureau
Del Monte Research Park
Monterey, California 93940

Houghton Mifflin
53 West 43rd Street
New York, New York 10036

Harcourt Brace and Jovanovich, Inc.
757 Third Avenue
New York, New York 10017
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Basic Reading Inventory

General Information:

Basic Reading Inventory

Richard W. Burnett

1.

2.

Title and level

Author

3. Publisher Scholastic Testing Service, Inc.
480 Meyer Road, Bensenville, Illinois 60106

4, Date of Publication 1966

5. Cost $7.00/pkg. of 20 booklets

6. Time for Administration Less than one hour

7. Number of forms of the One. Publisher reports no plans to expand

test test

8. Type of test Diagnostic

9. Skill Range 0-5

10. Sections, Parts, Subtests Pt. 1) Sightwords
Pt. 2) Sound and Letter Discrimination

I. Validity:

A. What does the test
measure (content)?

Pt. 3)

Pt. 4)

Pt. 5)

Beginning Consonants; Blends &
Digraphs
Word Meaning (reading)
Word Meaning (listening)
Context Reading

124

Pt. 1: Ability to underline the printed
word out of 4 choices that corres-
ponds to the given picture.

Pt. 2: Ability to underline the one word
out of a choice of four that begins
with the same sound as the key word
provided by teacher. Beginning con-
sonants, blends and digraphs are

included.
Pt. 3: Ability to ascertain meaning from the

printed word by underlining the cor-
rect synonym to an initial Y:y word.
Testee must recognize words independently.

Words are graduated in difficulty.
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Pt. 4: Utilizes the same words as in part
three, but tests the ability to
underline the correct synonym when
words are read to the testee.

Pt. 5: Ability to read and comprehend
short paragraphs of graded diffi-
culty. Questions are of a factual
and inferential type.

B. What type of validity does Criterion.
it exhibit?

1. From what sources
were the test items
drawn?

2. With what other
tests or instruments
was this test cor-
related?

What is the corre-
lation coefficient??

Complete information is not available.
Paragraphs in Part 5 were adapted from
The World Book Encyclopedia.

The Gates Advanced Primary Reading Test.
Teacher ratings.

Study 1: N = 128 pupils in grades 2 & 3
Gates total - BRI total r = .88
Teacher ratings - BRI total r =.76

Study 2: N = 40 fourth grade pupils.
Gates total - BRI total r = ,83
Teacher ratings - BRI total r =.84

Both studies were conducted in a northern
Illinois industrial community.

What does the cri- The Gates Advanced Primary Reading Test
terion test measure? measures word recognition through picture

clues and reading comprehension through
questions referring to paragraphs.

3. What is the ratio-
nale for the test?

C. What skills does your
program want to measure?

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

No information provided.

To be answered by program.

To be answered by program.

To be answered by program.
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3. Are they free from
ambiguity?

E. What have reviewers,
critics, and users of
the test said about the
test?

II. Standardization Sample:

A. What was the composition
of the persons on whom
the test was standard-
ized?

B. How large was the sample?

C. From what geographic
regions was the sample
drawn?

D. Are local norms avail-
able?

E. In what terms are the
norms reported? (grade
level, age, etc.)

F. Are students similar to
those in your program
represented in the
sample?

III. Reliability:

A. Is a reliability co-
efficient reported?

To be answered by program.

A review of this test by Albert J. Kingston
in Buros' 7th MMY questioned the dearth
of information regarding the test's rationale,
reliability, and validity. The reviewer also
noted that, since the test was published in
1965, more information on its usefulness with
adults and norms based on adult groups should
have been developed.

No standardization sample.

No.

Raw score. Grade level scores can be inferred
from results on Parts 3 and 5.

To be answered by program.

Yes.

B What is this coefficient? .98 for total score.
.97 for Part Three of the test.

C. What type of reliability Test - re-test.
coefficient was reported?

D. What was the composition .38 adult students enrolled in an urban adult
of the group for whom literacy program in Northern Illinois.

reliability coefficients
were computed?

E. Is a standard error of No.

measurement reported?
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F. What is it?

IV. Practicality:

A. In admiListering the
tests are time limits
fixed or flexible?

B. What is the total
time needed to score
the tests?

C. Can subdivisions of
the test be admin-
istered at different
times?

Flexible.

About 10-15 minutes.

Parts 1-5 can be administered separately.

D. Will the test consume To be answered by program.
a reasonable portion
of program/student time?

E. What qualifications are Knowledge of administration, scoring
mieded to administer and interpretation of scores. Back-
the test? ground in reading is very helpful.

F. Is it group adminstered? Yes. Groups of 20-30 students can be
tested at one time.

G. Are the directions
easily followed by
students?

Yes.

H. Does the manual contain Yes. Chapter four provides information
guides for using and for discovering the students instructional
interpreting the scores? level and for making instructional de-

cisions based on test results.

I. Are separate answer sheets
available? No.

J. What is the range for No series.

the test series?

K. What is the origin of Originally developed under the sponsorship
the test? of Adult Education Dept., State of Illinois.

L. How recently has the First published in 1966.
test been revised?

M. What were the special Designed to assist in identifying
adaptations, if any, functionally illiterate adolescents and
for adults? adults.

127



N. What is the background Unknown.
of the authors and
publishers?

0. Is the format attractive
and easy to follow? Yes.

P. Is the print size
appropriate? Yes.

Q. What are the compo-
nents to be initially
purchases?

Manual and booklets, markers.

R. What parts of the test Test booklets must be repurchased.
are reusable and which
must be repurchased?
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Individual Reading Placement Inventory

General Information:

111

1.

2.

3.

Title and level

Author

Publisher

Individual Reading Placement Inventory

Edwin H. Smith and Weldon G. Bradtmueller

Follett Educational Corporation
1010 W. Washington Blvd., Chicago, Ill.

4. Date of Publication 1969

5. Cost Pkg. of 20 Booklets, either form: $3.60.
Administrator/teacher Packet: $4.50

6. Time for Administration Varies with each student

7. Number of forms of the
test

Two, A and B

8. Type of test Diagnostic

9. Skill Range 0 - 7

10. Sections, Parts, Sub- Five: 1) Word Recognition and Analysis
tests 2) Oral Reading Paragraphs 3) Present

Language Potential 4) Auditory Discrim-
ination 5) Letters of the Alphabet

I. Validity:

A. What does the test
measure (content)?

Part 1: Separate lists for levels 1.5 to
6.5

Part 2: Separate paragraphs for levels
1 to 6

Part 4: Initial sounds. Short vowel sounds,
long vowel sounds, word endings,
initial blends and digraphs

Part 1: Ability to call words assumed to
be on the grade levels of the
specified list. The words have been
checked with the Thorndike-Lorge
and Taylor-Frackenpohl lists. Also
tests the student's ability to
analyze words not recognized on
sight.

Part 2: Ability to read orally and com-
prehend paragraphs of graded diffi-
culty; or the ability to recognize

nco
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B. What type of validity
does it exhibit?

1. From what sources
were the test items

drawn:

130

words in context and to exhibit
comprehension of the relationships
of those words by answering questions.
The questions are primarily those
of the factual recall and inference
type.

Part 3: Ability to answer factual and inference
questions about graded paragraphs
read aloud to the student. Only those

paragraphs not read orally by the student
are read to him.

Part 4: Auditory discrimination of initial
sounds, vowel sounds, ending sounds,
and initial digraphs and blends.
Students are asked to designate which
of a list of several words is different
from the others. There are four lists

in each category.
Part 5: The ability to recognize and name the

letters of the alphabet, and the
ability to pronounce the sound(s) of
those letters in isolation.

Also, Parts 1 and 2 provide information for
determining the student's frustration, instruc-
tional, and independent reading levels.

Content, criterion (concurrent).

Words from the word recognition list and
the graded paragraphs have been checked against
their classifications on the Thorndike-Lorge

and Taylor-Frackenpohl lists. The reading

level of paragraphs has been validated by using

the Spache and Dolch Readability
for levels 1-3 and the Dale-Chall formula
for levels 4-6. Parts 4 and 5 are to be
administered to students who score below level 1.
These skills have been assumed to be necessary
ones to attain beginning reading ability.
A large body of research supports this assump-
tion.

2. With what other tests ABE Student Survey by Rasof and Neff.

or instruments was this The Stanford Reading Achievement Test.

test correlated? The California Reading Achievement Test.
The Educational Development Series, Ele-
mentary and Advanced levels.
Iowa Tests of Basic Skills.

What is the correlation N r

coefficent? ABE Student Survey 146 .89

Stanford Achievement 75 .78

California Achievement 104 .87



131

Sections of IRPI were correlated to sections
of EDS and the Iowa Tests of Basic Skills.

EDS Basic
N Skills

EDS
Reading

IRPI Word Recognition 108 .58 .69

IRPI Paragraph Reading .48 .59

N
Lowe

Vocab. Comp.
Ave.
Rdg.

IRPI Wd. Recognition 143 .62 .62 .62
IRPI Paragraph Rdg. .52 .47 .59

What does the criterion
test measure? See review of ABE Student Survey in this booklet.

See review of Tests of Adult Basic Education
in this booklet.

The Stanford Achievement Test measures know-
ledge of word meaning in context, and para-
graph comprehension through the correct inser-
tion of words missing from the context of
paragraphs. For the above correlation studies
the authors do not specify how the reading
score was correlated with scores on the criterion
measures or the sections of the IRPI which were
used for correlation. Correlations for different
grade levels within the test range are not re-
ported. The correlation studies for the above
tests utilized adults in a migrant adult education
program in Florida and junior and senior high
school students in Northern Illinois.
The IRPI-EDS correlation study utilized 108
middle school students who had previously
exhibited reading problems. In this study
the testing was administered by undergraduate
students in a reading methods course. The IRPI-
Iowa correlation study utilized 143 sixth grade
students. The Iowa test measures paragraph com-
prehension, noting details, organization and
total meaning through paragraphs of varied
length followed by multiple choice questions.
The Vocabulary Section measures the ability
to define words in context through a multiple
choice format.

3. What is the rationale None given in manual.
for the test?

C. What skills doe: your To be answered by program.
program want to measure?
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D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
lbilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers,
critics and users of
the test said about
the test?

II. Standardization Sample:
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To be answered by program.

To be answered by program.

A. What was the composition
of the persons on whom
the test was standardized?

B. How large was the sample?

To be answered by program.

Reviewers in Buro's 7th MMY questioned the
validity of the independent instructional and
frustration levels, and call for further
evidence of reliability and intercorrelation
among parts of the test. Although criticizing
the adequacy of the validity and standardi-
zation procedures, the reviewers stated that
this test would be an aid in planning instruction
for individuals. Reviewers of this test were
Edward B. Pry and Albert J. Kingston.

Since grade level scores are determined through
using the criteria of the frustration, in-
structional and independent levels, no norms
are reported. The justification for the score
lies in the accuracy of the reading level of
the paragraphs, the rationale for frustration,
instructional and independent levels, and the
accuracy of the scorer.

C. From what geographic regions
was the sample drawn?

D. Are local norms available?

E. In what terms are the norms
reported? (grade level,
age, etc.)

F. Are students similar to To be answered by program.

those in your program
represented in the
sample?
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III. Realiability:

A. Is a reliability co-
efficient reported?

B. What is this co-
efficient?

E. What type of reli-
ability coefficient
was reported?

D. What was the composition
of the group for whom
reliability coefficients
were computed?

E. Is a standard error of
measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
tests are time limits
fixed or flexible?

B. What is the total time
needed to score the test?

C. Can the subtests be
administered at
different times?

D. Will the test consume
a reasonable portion
of program/student
time?

E. What qualifications are
needed to administer the
test?

F.

G.

Yes.

Study #1 - Ranges from .91 to .98;
Study #2 - .66.

(1) & (2) - Equivalent form.
(2) also indicates scorer reliability as
different scorers administered the forms.

(1) 410 students from ABE classes in Florida,
ABE classes in a Florida prison, junior and
senior high school retarded readers in
Florida, North Illinois, and South Carolina
(2) 25 eighth grade students.

No.

Flexible.

Varies with each administration depending
upon sections given.

Yes, but not desirable.

To be answered by program.

A thorough knowledge of the test procedure
and scoring. A background in the administration
of oral reading tests and in basic know-
ledge of reading.

Is it group administered? Individually administered.

Are the directions
easily followed by
students?

Yes.
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H. Does the manual contain
guides for using and
interpreting the scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any for
adults?

N. What is the background
of the authors and
publishers?

0. Is the format attractive
and easy to follow?

P. Is the print size appro-
priate?

Q. What are the components
to be initially
purchased?

R. What parts of the test
are reusable and which
must be repurchased?
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Yes.

Separate answer booklets are necessary
for each student.

0-7.

Authors report that the test was used
widely in Florida prior to publication.

Initial publication 1969.

Test specially designed for adolescents
and adults. Scoring of errors for oral
reading paragraphs considers speech patterns
of disadvantaged students.

Edwin Smith is a well-known reading special-
ist particularly interested in adolescents
and adults. He has written in conjunction=
with others the Reading Development Kit,
Literacy Ed. for Adoles. and Adults and
the Sound Spelling Program.
Dr. Weldon Bradtmueller is Associate
Professor of Education at Northern Illinois
University.
Follett Ed. Corp. publishes many instructional
materials for remedial adolescents and adults,
and one other test, the ABE Student Survey.

Yes.

Yes.

A manual, Form A & B word wheels, Form A
& B reading paragraph cards, and multiple
copies of the test and scoring booklets for
Forms A & B.

A copy of the Student Test and Scoring
Booklet is consumed per each administration
of the test.
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Additional tests which may be helpful in diagnosing adult students' abilities:

7Jtel Reading Inventory Test

Follett Publishing Co.
1010 W. Washington Blvd.
Chicago, Ill. 60607

Prescriptive Mathematics Inventory

California Test Bureau
Del Monte Research Park
Monterey, California 93940
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English-Second-Language Placement Test, 100-200-300

General Information:

English-Second-Language Placement Test,
100-200-300

Donna Ilyin

San Francisco Community College District
Alemany Adult School

1.

2.

3.

Title and level

Author

Publisher

750 Eddy Street
San Francisco, California 94109

4. Date of Publication 1969

5. Cost 100 each. Kit including examination copy
of each form is available free of charge

6. Time for Administration 30 Minutes

7. Number of forms of
the test.

Two: Forms A and B

8. Type of test Screening and achievement

9. Skill Range First 3 (out of a possible 6) levels of ESL

10. Sections, Parts and Sub-
tests.

None

I. Val ..dity:

A. What does the test
measure (content)?

B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

2. With what other tests
or instruments was
this test correlated?

What is the correla-
tion coefficient?

Ability to read English sentences and choose
the ones that use correct structures.

Content, criterion, construct.

Based on curriculum content of San Francisco
Community College District Adult Schools.

Test of Aural Comprehension, Form C (picture
section only) by Robert Lado: Aural Comprehension
Tests and Grammar Contrast Tests by Paul Nixon;
and Ilyin Oral Interview by Donna Ilyin.

.72, .80, and .85.



What does the
criterion test
measure?

3. What is the ratio-
nale for the test?

C. What skills does your
program want to measure?

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers
and critics and users
of the test said about
the test?

II. Standardization Sample:

A. What was the composition
of the persons on whom
the test was standard-
ized?

B. How large was the sample?

C. From what geographic
regions was the sample
drawn?

D. Are local norms
available?

E. In what terms are the
norms reported? (grade
level, age, etc.)

137

Lado and Nixon: Listening comprehension;
answers given by indicating a picture that
relates to a question or statement. Ilyin:
Listening and speaking skills.

Rationale for a structure test is that most
ESL learning materials are built around structural
patterns presented sequentially. The test
was designed for placement of students in an
adult school ESL curriculum, rather than in
a college curriculum.

To be answered by program.

To be answered by program.

To be answered by program.

To be answered by program.

Not available at time of review.

Adult evening school and full-time day
adult students in the cities of Sacramento
and San Francisco, migrant workers enrolled
in ESL classes, and college students of ESL.

1600.

Urban and rural areas of California.

To be answered by program.

Class level, expressed as 100,200,300, 400,
500, 600. (See ESL Master Plan, Phase II,
available from Dr. Steven Morena, Assistant
Superintendent, San Francisco Community College
District, 33 Gough Street, San Francisco, Calif.)



F. Are students similar to To be answered by program.

-.those in your program

represented in the
sample?

III. Reliability:

A. Is a reliability coef- Yes.

ficient reported?

B. What is this coefficient? Form correlation: .93,
Form A: .91, Form B: .92,

Overall: .95.

C. What type of reliability Alternate form; Internal consistency.

coefficient was reported?

D. What was the composition 100-200-300 level students (heterogeneous

of the group for whom language backgrounds) attending adult

reliability coefficients schools in San Francisco.

were computed?

E. Is a standard error of Yes.

measurement reported?

F. What is it? Form A: 3.02;
Form B: 3.06.

IV. Practicality:

A. In administering the Fixed.

tests are time limits
fixed or flexible?

B. What is the total time 2-3 minutes.
needed to score the test?

C. Can the subtests be
administered at differ-
ent times?

D. Will the test consume
a reasonable portion
of program/student time?

N.A.

To be answered by program.

E. What qualifications are None.

needed to administer the
test?

F. Is it group ad- Yes.

ministered?

n. Are the directions
easily followed by
students?

Yes.
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H. Does the manual contain
guides for using and
interpreting the scores?

I. Are separate anwer sheets
available?

J. What is the range for the
test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and
publishers?

Instruction sheet with norms and books
used at each level is available. Manual
will be available in September, 1972.

Yes, but not needed.

Two test levels, 100-200-300 and 400 -500-
600, place students in six levels of adult
school ESL classes.

Sampling of structures taught in 100, 200
and 300 level classes in San Francisco
adult schools.

1972. Revised forms (C and D) will be
available soon.

Designed for adults.

Donna Ilyin is Adult Classroom Teacher and
Consultant for Testing and Teacher Training
in the San Francisco Community College
District and has served as a consultant for
the California State Department of Education,
the University of San Francisco, the University
of Southern California, San Francisco State
College, Arizona State University, and Sonoma
State College.

0. Is the format attractive Yes.
and easy to follow?

P. Is the print size

appropriate?

Q. What are the components
to be initially
purchased?

R. What parts of the test
are reusable and which
must be repurchased?

Yes .

One copy of booklets for Forms A and B can
be obtained free of charge. Additional copies
may be purchased; however, programs may
reproduce copies for their own use, provided
that proper credit be given.

Additional test booklets must be purchased or
reproduced.
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General

English-Second-Language Placement Test, 400-500-600

Information:

1. Title and level English-Second-Language Placement Test,
400-500-600

2. Author Donna Ilyin, Jeanette Best, and Virginia "Alagi

3. Publisher San Francisco Community College District
Alemany Adult School
750 Eddy Street
San Francisco, California 94109

4. Date of Publication 1972

5. Cost Not available at time of review

6. Time for Administration 30 minutes

7. Number of forms of the
test

Two: Forms G and H

8. Type of test Screening and achievement

9. Skill Range Last 3 (out of a possible 6) levels of ESL

10. Sections, Parts, Sub-
tests

None

I. Validity:

A. What does the test
measure (content)?

B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

2. With what other
tests or instruments
was this test
correlated?

What is the correla-
tion coefficient?

Ability to read English sentences and choose
the ones that use correct structures.

Content, criterion, and construct.

Based on curriculum content of San Francisco
Community College District adult schools.

Long Beach City College Test, by Donald Mills;
Comprehensive English Language Test for
Speakers of English as a Second Language
(CHLT), Structure Test by David P. Harris
and Leslie A. Palmer; and An English Reading_
Test, by Harold V. King and Russell N. Campbell.

Not available at time of review.
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What does the cri-
terion test measure?

3. What is the ratio-
nal. Fr. the test?

C. What skills does your
program want to meas....!:e?

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What have reviewers
and critics and users
of the test said about
the test?

II. Standardization Sample:

A. What was the composition
of the persons on whom
the test was standard-
ized?

B. How large was the
saL,le?

C. From what geographic
regions was the sample
drawn?

110 D. Are local norms
available?

Mills: Minimal-pair listening and choosing
correct structures for sentences read by
testee. Harris and Palmer: Ability to read
and select acceptable constructions in sentences.
King and Campbell: Knowledge of word and
idiom meaningi in context and ability to answer
multiple choice items based on paragraphs
read by testee.

rationale for a structure test is that most
ESL learning materials are built around
structural patterns presented sequentially.
The test was designed for placement of students
in an adult school curriculum, rather than
in a college curriculum.

To be answered by program.

To be answered by program.

To be answered by program.

To be answered by program.

Not available at time of review.

Adults enrolled in evening and full-time
day adult schools, in special vocational
programs, and in college preparatory programs,
all in San Francisco.

1200.

San Francisco.

To be answered by program.
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E. In what terms are the
norms reported? (grade
level, age, etc.)

F. Are students similar
to those in your program
represented in the
sample?

III. Reliability:

A. Is a reliability coef-
ficient reported?

B. What is this co-
efficient?

C. What type of reli-
ability coefficient
was reported?

D. What was the com-
position of the group
for whom reliability
coefficients were
computed?

Class level, expressed as 100, 200, 300, 400,
500, 600. (See ESL Master Plan, Phase II,
available from Dr. Steven Morena, Asst. Suler-
intendent, San Francisco Community College
District, 33 Go0911 Street, San Francisco.)

To be answered by. program.

Yes

Form correlation: .86;

Form G: .89, Form H: .88.

Alternate form; Internal consistency.

400-500-600 level students (Heterogeneous
language backgrounds) attending San Francisco
adult schools.

E. Is a standard error Not available at time of review.
of measurement reported?

F. What is it? Not available at time of review.

IV. Practicality:

A. In administering the
tests are time limits
fixed or flesIble?

8. What is the total time
needed to score the
test?

C. Can the subtests be
administered at
different times?

D. Will the test consume
a reasonable portion
of program/student time?

Fixed.

2-3 minutes.

N.A.

To be answered by program.

E. What qualifications are None.
needed to administer the
test?

1
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F. Is it group administered? Yes.

G. Are the directions
easily followed by
students?

Yes.

H. Does the manual contain Manual will be available in September, 1972.
guides for using and
interpreting the scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and
publishers?

Yes, but not needed.

Two test levels, 100-200-300 and 400 -500-
600, place students in six levels of adult
school ESL classes.

Sampling of structures taught in 400,500
and 600 level classes in San Francisco
adult schools.

Test to be published in September, 1972.

Designed for adults.

The three authors are Adult Classroom Teachers
and consultants for the San Francisco
Community College District. Donna Ilyin has
served as a consultant for the California State
Department of Education and for several colleges
and universities in the California area.
Jeannette Best has been a consultant to the
California State Department of Education, and
chairman of a State Department Vocational Curriculum
Project. Virginia Biagi served as a bilingual
coordinator for the San Francisco Unified School
District.

0. Is the format attractive Yes.

and easy to follow?

P. Is the 1,7-int size Yes.

appropriate?

Q. What are the components Test booklets.

to be initially purchased?
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R. What parts of the test Not available at time of review.
are reusable and which
must be repurchased?

1 q4

144



General Information:

Examination in Structure

1. Title and level Examination in Structure

2. Author Charles C. Fries and Robert Lado

3. Publisher English Language Institute, University
of Michigan. May be purchased from:

Follett's Michigan Book Store
322 South State Street
Ann Arbor, Michigan 48108

4. Date of Publication Copyright 1947; Reprinted 1955

5. Cost Testing Package (20 test booklets, 100;
answer sheets, scoring stencil) - $6.00;
Booklets - pkg. of 20 - $3.00;
Answer Sheets - pkg of 100 - $3.00;
Scoring Stencil - $1.50;
Specimen Set - $1.50

6. Time for Administration 60 Minutes

7-
Number of forms of the
test

Three: Forms A, B, and C

8.

8. Type of test Achievement

9. Skill Range Intermediate - Advanced

10. Section, Parts, Sub-
tests

Eleven parts

I. Validity:

A. What does the test
measure (content)?

B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

Ability to read a sentence and choose one
of two or three words or phrases to make it
grammatically correct. Includes verbs,
prepositions, adverbs, pronouns, and other
parts of a speech. Ability to provide correct
pronouns, plurals, interrogatives, negatives:
forms of verbs, and sentence order by filling
in blanks.

Information on validity not available.
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2. With what other tests or
instruments was this test
correlated?

What is the correla-
tion coefficient?

3. What is the rationale
for the test?

C. What skills does your To be answered by program.
program want to measure?

D. Examine the test itself.

1. Do the test items

appear appropriate
for measuring those
abilities you want
to measure?

To be answered by program.

2. Are the test items To be answered by program.
well constructed?

3. Are they free from To be answered by program.
ambiguity?

E. What have reviewers and Information not available at time of review.
critics and us.Irs of the
test said about the test?

II. Standardization Sample: (Norms not available).

A. What was the composi-
tion of the persons
on whom the test was
standardized?

B. How large was the sample?

C. From what geographic
regions was the sample
drawn?

D. Are local norms To be answered by program.
available?

E. In what terms are the
norms reported? (grade
level, age, etc.)

F. Axe students similar to
those in your program
represented in the sample?
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III. Reliability:

A. Is a reliability
coefficient reported?

B. What is this coefficient?

C. What type of reli-
ability coefficient was
reported?

D. What was the composition
of the group for whom
reliability coefficients
were computed?

E. Is a standard error of
measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
tests are time limits
fixed or flexible?

B. What is the total time About 5 minutes.

needed to score the test?

Information on reliability not available.

No.

Fixed (Since there are no norms, the 60 minutes
time limit need not be adhered to).

C. Can the subtests be
administered at
different times?

D. Will the test consume
a reasonable portion
of program/student
time?

Yes.

To be answered by program.

E. What qualifications are None.

needed to administer the
test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual
contain guides for
using and interpreting
the scores?

Yes.

If students can read English on the level of
the test items, should not have difficulty
following the directions.

No manual available.
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I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and
publishers?
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Yes.

Intermediate - Advanced.

Unknown.

No revision.

Written for adults.

Both Robert Lado and Charles C. Fries have
been directors of the English Language Institute,
University of Michigan. Lado is presently
Dean of the School of Linguisties, Georgetown
University. Both Fries, now deceased, and Lado
have authored numerous materials on ESL, including
ESL textbooks and tests, and books and articles
for training teachers and professional reading.

0. Is the format attractive Yes.
and easy to follow?

P. Is the print size
appropriate?

Q. What are the components
to be initially
purchased?

R. What parts of the test
are reusable and which
must be repurchased?

Yes.

Test booklets, answer sheets, scoring stencil.

Test booklets are reusable; answer sheets
must be repurchased.
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Ilyin Oral Interview

Seneral Information:

1. Title and level .

2. Author

3. Publisher

4. Date of Publication

5. Cost

6. Time for Administration

7. Number of forms of the
test

8. Type of test

9. Skill Range

III10. Se,.:tions, Parts, Sub-

tests

I. Validity:

A. What does the test
messy -e (content)?

B. What type of validity
does it exhibit?

1. From what sources
were the test items
drawn?

Ilyin Oral Interview, Experimental Edition

Donna Ilyin; Artist: Tanya Butler

Newbury House Publishers, 68 Middle Rd.,
Rowley, Massachusetts 01969

1972

Test Book $10.00;
Manual $1.25;
Pad of Answer Sheets $1.75

5-30 minutes for each student tested. The
test is terminated at the frustration level

Two: BILL and SAM

Screening or Achievement

First 5 (out of a possible 6) levels of ESL

None

Ability to understand and speak original
English sentences giving correct information
and using acceptable word order,yerb form,
and other structures.

This is an experimental edition of the test
and validity data is still being collected.
The author and publishers will welcome in-
formation from programs which can provide
comparative scores on other standardized tests.

Unknown.

2. With what other tests Not available at time of review.
or instruments was
this test correlated?
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What is the correla-
tion coefficient?

What does the cri-
terion test measure?

3. What is the rationale
for the test?

C. What skills does your
program want to measure?

D. Examine the test itself.

1. Dc the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

Not available at time of review.

Not available at time of review.

Many students learning English or another
new language are not tested in any standard-
ized way for their ability to communicate
through understanding and speaking the
language even though modern methods of
teaching emphasize these skills. And some
people learn to communicate and conduct
daily affairs in the new language and yet
are unable t;oreacolfalictl.wr:

Ilyin
or

Oralan

Interview is designed to test such indivi-
duals' ability to use English orally in re-
sponse to hearing it, in a controlled
situation, requiring the student to do no
reading or writing. Often oral interviews
are quite time-consuming, as each interview
is graded by two or three examiners who
use a subjective ranking scale. These
subjective scores are then averaged to get
a fairer grade for each indiviIual tested.
Since the Ilyin Oral Interview has a more
objective system of grading allowing greater
consistency, only one examiner is needed
for each candidate tested.

To be answered by program.

To be answered by program.

To be answered by program.

To be answered by program.

E. What have reviewers and Not available at time of review.
critics and users of
the test said about the
test?
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I. Standardization Sample:

II/
-A. What was the composition

of the persons on whom
the test was standard-
ized?

The student populations tested in developing
the interview included 150 students from many
native language backgrounds in day adult ESL
claTmes in a large urban area. The students
ranged in age from 18 to 63, and came from
Asian, Latin American, European and Middle
Eastern countries. Some of them worked with
native speakers, while others had little contact
with oral English except in class. Another
test group consisted of 300 Spanish-speaking
students enrolled in vocational programs in
large urban areas. Their ages ranged from
18 to 45; their educational backgrounds
ranged from the fourth grade level through
the completion of university work. These
students had lived in the country from six
months to twenty years, and had had varying
amounts of contact with native speakers of
English. The experimental edition is
being tested further on adult students in
regular adult day programs and in vocational
training projects. It is also being tested
on junior high school students in a Spanish
bi-lingual program, and will be used with
prospective college students. Results of the
testing, norms, and reliability will be forth-
coming. Reports from other programs using
the experimental edition of the interview
will be welcomed by the author and publishers.

B. How large was the sample? Not available at time of review.

C. From what geographic
regions was the sample
drawn?

D. Are local norms avail-
able?

E. In what terms are the
norms reported? (grade
level, age, etc.)

Urban California.

To be answered by program.

Norms are still being developed. Preliminary
norms are suggested in the manual, placing
students into 5 (out of a possible 6)
levels of ESL. (See ESL Master Plan Phase II,
available from Dr. Steven Morena, Assistant
Superintendent, San Francisco Community College
District, 33 Gough Street, San Francisco,
California.)

1 g1
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F. Are students similar To be answered by program.
to those in your program
represented in the sample?

III. Reliability:

A. Is a reliability co-
efficient reported?

B. What is this co-
efficient?

Data is still being collected.

Not available at time of review.

C. What type of reliability Not available at time of review.
coefficient was reported?

D. What was the composition See answer to II.A. (above).
of the group for whom
reliability coefficients
were computed?

E. Is a standard error
of measurement reported?

F. What is it?

IV. Practicality:

A. In administering the
tests are time limits
fixed or flexible?

B. What is the total
time needed to score
the test?

C. Can the subtests be
administered at dif-
ferent times?

D. Will the test consume
a reasonable portion
of program/student time?

E. What qualifications are
needed to administer
the test?

Not available at time of review:.

Not available at time of review.

Flexible.

5-10 minutes. The manual suggests a shorter,
more subjective manner of scoring.

Not available at time of review.

To be answered by program.

The examiner needs to:
- speak in a normal conversational manner
using speech patterns that will be
familiar to the individuals tested;
-recognize if a response reflects correct
information, correct word order and
correct verb structures, and know if other
structures are correct;
- be able to transcribe the exact response
that is made.

1g2
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F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual contain
guides for using and
interpreting the scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin
of the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,
for adults?

N. What is the background
of the authors and
publishers?

0. Is the format attractive
and easy to follow?

P. Is the print size
appropriate?

Q. What are the components
to be initially
purchased?

R. What parts of the tests
are reusable and which
must be repurchased?
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No, individually.

Yes.

Complete information cannot be made available
until research testing is completed. The manual,
however, is very complete in explaining how
to administer and score the test, and interpret
individual responses.

Yes.

Beginning through Advanced.

Based on teachers' experience in teaching
ESL to adults.

Experimental edition published in 1972.

Designed especially for adults.

Donna Ilyin is Adult Classroom teacher and
Consultant for Testing and Teacher Training
in the San Francisco Community College District
and has served' as a consultant for the
California State Department of Education, the
University of San Francisco, the University of
Southern California, San Francisco State College,
Arizona State University, and Sonoma State College.

The artist, Tanya Butler, is an immigrant from
the Soviet Union, and a well-known portrait
artist and cartoonist in the San Francisco area.

Yes.

No reading required.

Test Book, Manual, and Answer Sheets.

Answer sheets must be repurchased.
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General

Oral Placement Test for Adults (SWCEL)

Information:

Oral Placement Test for Adults,
Experimental Edition (SWCEL)

Allen Ferrel

Southwest Cooperative IhAb. Inc.

1.

2.

3.

Title and level

Author

Publisher

117 Richard Drive N.E.
Albuquerque, New Mexico 87106

4. Date of Publication June, 1971

5. Cost- $.50/booklet

6. Time for Administration No time limits. Depends on student level.
Maximum: 2-8 minutes/person

7. Number of forms of
the test

One

8. Type of test Screening

9. Skill Range Complete inability to speak and understand
oral English to a level where the student can
understand oral English and can participate
in normal conversation with few errors

10. Sections, Parts, Sub-
tests

4 Subtests

I. Validity:

A. What does the test
measure (content)?

Part 1: Students ability to verbally respond
effectively to 7 questions asked by
the interviewer. Correct English is
not required.

Part 2: Ability to repeat (with understandable
pronunciation) 12 out of 14 items which
are initally pronounced by the interviewer.

Part 3: Items 1-5: Ability to orally respond
to personal questions posed by the inter-
viewer.

Items 6-10: Ability to transpose a
positive statement into a negative
statement. Pronoun and verb must agree
in the student reply.
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Items 11-15: Ability to transpose a
statement to a question. Student must
respond correctly to all 15 items.

Part 4: Ability to change present tense
statements to simple past tense;
ability to changc items into future
tense. Student:; must answer all

ten items correctly to complete
level 4 successfully.

B. What type of validity Construct, criterion.
does it exhibit?

1. From what sources
were the test
items drawn?

Everyday situational statements; Typical
entry form questxons.

2. With what other tests Teacher placement based on subject interview.

or instruments was
this test correlated?

What is the correla- Not available at time of review.

tion coefficient?

3. What is the rationale That measurement of ESL students should be

for the test? based on their functional use of English.

C. What skills does your To be answered by program.

program measure?

What does the criterion Subjective placement of students by teachers

test measure

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

3. Are they free from
ambiguity?

E. What nave reviewers,
critics and users of
the test said about
the test?

To be answered by program.

To be answered by program.

To be answered by program.

NoL available at time of review.

1 CS
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II. Standarization Sample: None reported.

A. What was the composition
of the persons on whom
the test was standard-
ized?

B. How large was the sample?

C. From what geographic
regions was the sample
drawn?

D. Are local norus available?

E. In what terms are the Proficiency scale for placement of students
norms reported? is included.

F. Are students similar
to those in your
program represented
in the sample?

III. Reliability: Not reported.

A. Is a reliability
coefficient reported?

B. What is the coefficient?

C. What type of reliability
was reported?

D. What was the compositi.,a
of the group for whom
reliability coefficients
were computed?

E. Is a standard error of
measurement reported?

F. What is it?

IV. Practicality:

A. In administering the Flexible.
tests are time limits
fixed or flexible?

B. What is the total time Ccn be scored as it is administered.

needed to score the
test?

1 t:f;
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C. Can the subtests be
administered at dif-
ferent times?

Yes. Not advisable.

D. Will the test consume To be answered by program.

a reasonable portion
of program/student
time?

E. What qualifications
are needed to admin-
ister the test?

Practice in listening to and scoring
ESL students.

F. Is it group administer- Individually administered.

ed?

G. Are the directions
easily followed by
students?

Directions become more complex as tasks become
more difficult.

H. Does the manual contain Yes.

guides for using and
interpreting the scores?

I. Are separate answer Na, only booklets.
sheets available?

J. What is the range for Not a series.

the test series?

K. What is the origin Developed under U.S. Office of Education

of the test? Special Project Grant.

L. How recently has the Initial edition. No plans for revision.

test been revised?

M. What were the special Especially constructed for adults.

adaptations, if any,
for adults?

N. What is the background Publisher is a specially funded government

of the authors and project.
publishers?

0. Is the format attractive Student does not see test.

and easy to follow?

P. Is the print size appro- Student does not see test.

priate?

Q. What are the components Test booklet.
to be initially purchased?

R. What parts of the test If administered as directed, each testing

are reusable and which session would consume a booklet. However,

must; be repurchased? separate answer sheets could be typed and dupliql*
bya program.



Test of Aural Comprehension

General Information:

Test of Aural Comprehension

Robert Lado

English Language Institute, Univer-
sity of Michigan

1.

2.

3.

Title and level

Author

Publisher

4. Date of publication 1957

5. Cost Test Booklets: $3.00/20; Answer
Sheets: $2.00/100; Examiner's Book:
$1.50; Entire package: $6.00

6. Time for administration 40 minutes

7. Number of forms of the
test

Forms A, B, C

8. Type of test Screening or Achievement

9. Skill range Beginners to Advanced (University
Level)

10. Sections, parts,
subtests

Two parts

I. Validity:

A. What does the test
measure (content)?

Part 1: Examiner reads sentence
to student(s), who must
choose one of three pic-
tures that best illustrates
the aural statement. Task
requires student ability
:o identify picture that
matches a verb tense, a
direct question, the entire
sentence, a plural cue,
and a possessive cue; also,
to auditorially distinguish
between similar sounds.

Part 2: Student selects one of
three (written) answers
that answers an orally-
provided statement. Requires
ability to understand oral
cue, to know an appropriate
response, to read selections,
and then to select the
correct answer.
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B. What type of validity Construct, criterion.

does it exhibit?

1. From what sources
were the test items
drawn?

Unknown.

2. With what other tests Teacher Opinion (8 teachers).

or instruments was
this test correlated?

What is the correla-
tion coefficient?

3. What is the ratio-
nale for the test?

C. What skills does your
program measure?

What does the cri-
terion test measure?

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well constructed?

3. Art_ they free from

ambiguity?

E. What have reviewers,
critics and users of
the test said about
the test?

.85.

"That it tests student understand-
ing of spoken sentences and para-
graphs, and those sentences and
paragraphs have been especially
constructed to bring out the com-
prehension problems of the language."

To be answered by program.

Subjective impression of student
ability through daily contact.

To be answered by program.

To be answered by program.

To be answered by program.

Herschel T. Manuel and Clarence E.
Turner, who reviewed this test in
Buro's 6th Mental Measurements Year-
book, found many positive features.
They commented that the test would
be useful in judging students' abil-
ity to work in English speaking col-
leges and that the student's ability
to understand phrases that have proven
to be difficult for non-English
natives would be revealed. The
reviewers did question the validity
of specific items, several factors
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II. Standardization Sample:

A. What was the composi-
tion of the persons on
whom the test was
standardized?

B. How large was the
sample?

C. From what geographic
regions was the sample
drawn?

D. 'ire local norms
available?

E. In what terms are
the norms reported?

F. Are students similar
to those in your pro-
gram represented in
the sample?

III. Reliability:

A. Is a reliability coef-
ficient reported?

of test construction, the use of
percentage scores, and the appli-
cability of the norms to other
settings.

Two sets of norms: Proficiency;
Progress norms reflect progress
of students who received 25 hours
per week of ESL instruction.

Unspecified. Some were students
at the English Language Institute.

500 for Proficiency; 1,000 for
Progress.

Unspecified.

No.

Percents (not percentiles). Raw
scores.

Test description indicates that norms
are most appropriate for students
contemplating academic study at a
univeristy.

Yes.

B. What is the coefficient? .87 between Forms A and C; .88,
split-half.

C. What type of relia-
bility was reported?

D. What was the composi-
tion of the group for
whom reliability and
coefficients were com-
puted?

E. Is a standard error of
measurement reported?

Alternate form, split-half.

Students at English Language Insti-
tutes. Further information unspeci-
fied. Reviewer inferred that students'
goal was academic study at an English-
speaking university.

Yes.
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F. What is it?

IV. Practicality:

A. In administering the
tests, are time limits
fixed or flexible?

.03 for alternate form; .02 for
split-half.

Somewhat flexible.

B. What is the total time About 2 minutes.

needed to score the test?

C. Can the subtests be
administered at dif-
ferent times?

Yes. Not advisable.

D. Will the test consume To be answered by program.

a reasonable portion of
program/student time?

E. What qualifications
are needed to adminis-
ter the test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual con-
tain guides for using
and interpreting the
scores?

I. Are separate answer
sheets available?

J. What is the range for
the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,

for adults?

No special requirements. Review
of test description and instructions,
and a reasonably clear voice.

Yes.

Directions on test booklet are printed
in English, Spanish, Portuguese and
French. Examples are provided to

clarify task.

Proficiency norms and Progresi norms.

Yes.

Only one test for entire range.

Unknown.

Has not been revised.

Test seems to have been designed
for educated ESL adults.

SIP
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N. What is the background
of the authors and pub-
lishers?

Author and publisher are prominent
in the field of ESL theory and
materials.

0. Is the format attrac- Yes.
tive and easy to follow?

P. Is the print size
appropriate?

Q What are the compo-
nents to be initially
purchased?

R. What parts of the test
are reusable and which
must be repurchased?

Yes.

Examiner's booklet, several copies
of the test booklet, answer sheets,
scoring stencil.

Answer sheets must be repurchased.

1'72
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Test of Aural Perception in English for Latin-American Students

General Information:

Test of Aural Perception in English
for Latin-American Students

Robert Lado

English Language Institute, Univ.
of Michigan. Can be purchased from:

1.

2.

3.

Title and level

Author

Publisher

Follett's Michigan Book Store
322 South Ste:te St.

Ann Arbor, Michigan 48108

4. Date of publication 1957

5. Cost Examiner's Booklet: $1.50; Answer
Sheets: $5.00/100; Scoring Stencil:
$2.50

6. Time for administration About 50 minutes

7. Number of forms of the

test

One

8. Type of test Diagnosis of Auditory Perception
Skills

9. Skill range Intermediate--Advanced

10. Sections, parts,
subtests

Part I: A and B; Part II: A and B

I. Validity:

A. What does the test
measure (content)?

B. What type of validity
does it exhibit?

1. From what sources
were the nest items
drawn?

2. With what other tests
or instruments was
this test correlated?

Ability to hear which of three or
four orally read words or sentences,
which may differ by a single sound,
are the same.

Construct.

Auditory perception problems of
Spanish-speakers were chosen for
the test.

None.
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What is the corre-
lation coefficient?

What does the cri-
terion test measure?

3. What is the ratio-
nale for the test?

C. What skills does your
program want to
measure?

D. Examine the test itself.

1. Do the test items
appear appropriate
for measuring those
abilities you want
to measure?

2. Are the test items
well -onstructed?

3. Are they free from
ambiguity?

E. What have reviewers,
critics and users of
the test said about the
test?

II. Standardization Sample:

A. What was the composi-
tion of the persons on
whom the test was
standardized?

None.

None.

Since pronunciation clues are iso-
lated in the test, it is more valid
as a measure of auditory perception
than other means of observation.
When given to 33 native speakers
of English, their scores clustered
at the top of the scale (93-100),
with the number of cases increasing
as the score approached 100. It
was concluded, therefore, that
native speakers of English hear
the sound differences tested with-
out difficulty. If the ESL stu-
dent hears the significant sound
differences in his native language,
this test is valid in determining
his auditory discrimination of the
sound differences of English.

To be answered by program.

To be answered by program.

To be answered by program.

To be answered by program.

Not available at time of review.

Students who completed eight weeks
of intensive work in English at the
English Language Institute, Univer-
sity of Michigan.

164



B. How large was the 406.

sample?

C. From what geographic
regions was the sample
drawn?

Not reported.

D. Are local norms To be answered by program.
available?

E. In what terms are
the norms reported
(grade level, age,
etc.)?

Raw scores (percents) are converted
to deciles.

F. Are students similar No. The decile norms are of little
to those in your program value for ABE programs.
represented in the
sample?

III. Reliability:

A. Is a reliability coef- Yes.

ficient reported?

B. What is this coefficient? .90 for 75 items; .92 estimated for
100 items.

C. What type of reliability Test-retest.
coefficient was reported?

D. What was the composi- Students at the English Language
tion of the group for Institute, University of Michigan.
whom reliability coef-
ficients were computed?

E. Is a standard error of Yes.

measurement reported?

F. What is it? .02 for 75 items.

IV. Practicality:

A. In administering the Flexible.

tests, are time limits
fixed or flexible?

B. What is the total time 15 minutes.

needed to score the
test?

C. Can the subtests be Yes.

administered at dif-
ferent times?

1P7 4111P
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D. Will the test consume
a reasonable portion of
program/student time?

E. What qualifications
are needed to adminis-
ter the test?

F. Is it group adminis-
tered?

G. Are the directions
easily followed by
students?

H. Does the manual con-
tain guides for using
and interpreting the

scores?

I. Are separate answer
sheets available?

J. What is the range
for the test series?

K. What is the origin of
the test?

L. How recently has the
test been revised?

M. What were the special
adaptations, if any,

for adults?

N. What is the background
of the authors and
publishers?

To be answered by program.

Should be administered by a native
speaker of standard American English
or by one who can speak English with
all the pronunciation contrasts of
a native speaker. Completion and
interpretation of the diagnostic
sheet requires knowledge of the
International Phonetic Alphabet.

ves.

May be confusing for some, but suf-
ficient examples should clarify
difficulties.

Some.

Yes.

Intermediate -- Advanced.

Unknown.

No revision.

Designed for college students and
adults.

Robert Lado has been director of
the English Language Institute,
University of Michigan, which pub-
lishes numerous materials on ESL.
Lado is presently Dean of the School
of Linguistics, Georgetown Univer-
sity. He has authored many materials
on ESL, including ESL textbooks
and tests, and books and articles
for training teachers and profes-
sional reading.
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0. Is the format attrac- Yes.

tive and easy to follow?

P. Is the print size Yes.

appropriate?

Q. What are the compo-
nents to be initially
purchased?

Examiner's book, Answer sheets, scor-
ing stencil.

R. What parts of the test Answer sheets must be repurchased.
are reusable and which
must be repurchased?

177
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Additional tests which may prove useful in ESL Programs:

Tests In English

ESL Placement Test

by Donald Mills
Long Beach Community College
Long Beach City College Dist.
4901 E. Carson Street
Long Beach, Calif. 90808

ESL Proficiency Test

by Louis S. Marano
839-58th Street
Brooklyn, New York 1-220

Michigan Test of English Language
Proficiency

Follett's Michigan Bookstore
322 South State Street
Ann Arbor, Michigan 48108

Sample Placement Test for ESL

by Jean Bodman
1972 Summer ESL Institute
Available from the Adult
Education Resource Center
Jersey City State College
John F. Kennedy Blvd.
Jersey City, N.J.

Test in Speaking English

by Donald Ford
Available from Valerie M.
Comives
5057 Woodward
Detroit, Mich. 48202

Oral Production Tests (Levels 1,
2,3); Oral Placement Test (for
use with Orientation in American
English series)

Robert Poczik
Bureau of Basic Continuing
Education
State Dept. of Education
Albany, New York

Placement Examination (for use
with Orientation in American
English)

Institute of Modern
Language, Inc.
61 West 51st St.
New York, N.Y. 10009

Placement Tests for Speakers
of Other Languages

by Alice Perlman
Staff Development Team
Bd. of Education of the
City of New York
130 Clinton St.
Brooklyn, N.Y. 11201

Vocational Language Skills Test

Tests In Spanish

by Anne Terrell
Chinatown--No. Beach
English Language Center
550 Montgomery St.,
10th Floor
San Francisco, Calif. 94111

CIA: Natural Sciences: Vocabulario E Interpretacion de Material de
Lecture (grades 8-13) (1950 ed.)
CIA: Social Studies: Vocabulario E Interpretacion de Material de
Lectura

Guidance Testing Associates
6516 Shirley Ave.
Austin, Texas 78752
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Individual Test in Speaking Spanish

I

Staff Development Team
Adult Basic Education Program
130 Clinton Street
Brooklyn, New York 11201
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